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1 
The Challenge to Make a Difference, Ms. Jarvis and Ms. Petersen 

English 8:   The Wise Old Woman 

Main idea we’re learning about  I know I learned this idea if I can... 

Essential question:  What can I learn about 
analyzing text from the author’s use of figurative 
language? How does the theme of a short story 
relate to the topic of “The Challenge to Make a 
Difference” 

● Know the definitions for the figurative 
language terms. 

● Accurately find figurative language examples 
in the short story. 

● Further the work on my project. 

 

 

Engage 
Practice literary terms with a Kahoot challenge 

Start your week off with a review of literary terms you will use when reading this 
week’s short story: 
 
personification  symbolism  oxymoron 

foreshadowing  internal conflict  theme 

onomatopoeia  irony  parallel structure 

 
● Quiz yourself by writing a definition for each term or by explaining a 

definition for each term to someone. 
● Look at the chart on p 3 of this lesson to check your answers.  

 
 

 

Read  
and challenge yourself with a scavenger hunt  

This week please enjoy reading a short story, The Wise Old Woman, retold by Yoshiko 
Uchida.  As you read go on a scavenger hunt and see how many of the items on the 
list you can find in the story.   
You will find the scavenger hunt on pp. 3-4 and the story on pp. 4-7     

 

 

Assessment  
Check your understanding of the story 

When you have finished the scavenger hunt check the answers on p. 7  after 
the story to correct your work.  If you miss any of the answers skim back over 
the story to review. 
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Apply 
Please continue working on your This I Believe essay to apply the theme of this 
unit, making a difference in the world.  Take another look at your notes from last 
week, choosing moments when you experienced something that helped develop 
your core values.  As you start writing your essay this week, begin by creating some 
pre-write notes on paper following these prompts, 
by asking yourself: 
I. How would I describe this moment in my life? 
a. What lesson and/or value did I learn?* 
b. How did it make me feel about it then? 
c. How have I used this lesson since, when I make decisions? 
d. How do I feel about it now? 
Work on writing your essay, using your voice to share a story that focuses on a 
small piece of your life and describes one or more values that are important to 
you.  Continue to use the questions above as they help you to tell your story so the 
audience can understand what influenced your core values and gives you a desire 
to share your message.  It may be helpful to look back at the sample essays from 
the first packet, “Creative Solutions”, “Tomorrow Will be a Better Day”, and 
“Greetings”. 

 

 

Share 

Update your family or a friend about your essay.  Tell them about your 
ideas and why those values are important to you.  Your voice matters!   

 

 

Reflect 

While your work on your essay is fresh in your mind, review your notes and 
write down what your next step should be.  That will make it easier to get 
back to work on it the next time.  

 

 

Extend 
Message for this week:  Stay Strong, YOU are enough. This distance 
learning is really different, but you can do it.  Everyone from Kellogg is 
missing you and supports you.   
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Ms. Jarvis and Ms. Petersen, English 8:   The Wise Old Woman p. 3 
 
Definitions of literary terms to check your answers: 
personification: 
Giving human qualities to 
nonhuman things 

symbolism: 
An object, name, or word that 
represents or stands for 
something else 

oxymoron: 
A seemingly contradictory pairing 
of terms; combining two opposite 
words 

foreshadowing: 
Giving clues or hints of what will 
happen later in the story 

internal conflict: 
A struggle between opposing 
forces that occurs within a 
character 

theme: 
A message about life or human 
nature the writer shares with the 
reader 

onomatopoeia: 
Words imitate sounds 

irony: 
The opposite of what is expected 
happens 

parallel structure: 
Repetition of parts of phrases, 
clauses, or sentences with the 
same pattern 

 
 
“The Wise Old Woman” Scavenger Hunt 
Go on a scavenger hunt and find these items as you read the story.  Look for keywords and the story’s plot line 
from the items.  

 

Figurative language: 

_________________________1. Find an example of personification in the story. 

_________________________2. Find an example of symbolism in the story. 

_________________________3. Find an example of an oxymoron in the story. 

_________________________4. Find an example of foreshadowing in the story. 

_________________________5. Find an example of an internal conflict in the story. 

_________________________6. Find an example of irony in the story. 

_________________________7. Find an example of an onomatopoeia in the story. 

_________________________8. Find an example of parallel structure in the story. 

_________________________9. Identify the theme of the story  
Story details: 

________/_________  10.  Two adjectives to describe the young lord [ruler] of the village 
 
_________________   11.  Adverb that describes how the ruler makes his statement (Synonym for disdainfully, 
condescendingly, contemptuously) 
 
_________________   12.  Synonym for an official mandate, or to officially issue an edict (This word can be either a noun 
or a verb.) 
 
_________________  13.  The young lord is proud of his people: “young, healthy, and ______.” 
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Ms. Jarvis and Ms. Petersen, English 8:   The Wise Old Woman p. 4 
continue scavenger hunt while reading story 
 
_________/________ 14.  The young farmer wishes he could deceive the lord, but he knows ______ would “throw them 
both into the dark _______ to die a terrible death.”  
 
_________________  15.  What the mother “breaks off” on their journey up the mountain 
 
_________________  16.  They wait until night to return; this creeps “into the silent sky.” 
 
________/_________ 17.  The first challenge:  “Bring me a box containing a thousand _____ of _____.” 
 
_________________  18. The log in the second challenge curves and bends “_____ times through its length …” 
 
________/_________19.  The young farmer knows he has “broken the _______.” But the lord is not angry; he has 
become “_____and thoughtful.” 
 
________/________  20.  The lord orders older people to be treated “with the _____ and _____ they deserve.” 
 
 
Story:  The Wise Old Woman, A Traditional Japanese folktale retold by Yoshiko Uchida 
 

Many long years ago, there lived an arrogant and cruel young lord who ruled over a small village in the 
western hills of Japan.  

“I have no use for old people in my village,” he said haughtily. “They are neither useful nor able to work 
for a living. I therefore decree that anyone over seventy-one must be banished from the village and left in the 
mountains to die.” 

“What a dreadful decree! What a cruel and unreasonable lord we have,” the people of the village 
murmured. The lord fearfully punished anyone who disobeyed him, and so villagers who turned seventy-one 
were tearfully carried into the mountains, never to return. 
Gradually there were fewer and fewer old people in the village and soon they disappeared altogether. Then the 
young lord was pleased.  

“What a fine village of young, healthy, and hard-working people I have,” he bragged. “Soon it will be the 
finest village in all of Japan.” 

Now, there lived in this village a kind young farmer and his aged mother. They were poor, but the 
farmer was good to his mother, and the two of them lived happily together.  

However, as the years went by, the mother grew older. Before long she reached the terrible age of 
seventy-one. 

“If only I could somehow deceive the cruel lord,” the farmer thought. However, there were records in the 
village books, and everyone knew that his mother had turned seventy-one. 
Each day the son put off telling his mother that he must take her into the mountains to die, but the people of 
the village began to talk. The farmer knew that if he did not take his mother away soon, the lord would send his 
soldiers, and throw them both into a dark dungeon to die a terrible death. 

“Mother——” he would begin, as he tried to tell her what he must do, but he could not go on. 
Then one day the mother herself spoke of the lord’s dread decree. “Well, my son,” she said, “the time 

has come for you to take me to the mountains. We must hurry before the lord sends his soldiers for you.” She 
did not seem worried at all that she must go to the mountains to die. 
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5 
Ms. Jarvis and Ms. Petersen, English 8:   The Wise Old Woman p. 5 
continue scavenger hunt while reading story 

 
“Forgive me, dear mother, for what I must do,” the farmer said sadly. The next morning he lifted his 

mother to his shoulders, and set off on the steep path toward the mountains. Up and up he climbed, until the  
trees clustered close, and the path was gone. There was no longer even the sound of birds, and they heard 
only the soft wail of the wind in the trees. The son walked slowly, for he could not bear to think of leaving his 
old mother in the mountains. On and on he climbed, not wanting to stop, and leave her behind. Soon, he heard 
his mother breaking off small twigs from the trees that they passed. 

“Mother, what are you doing?” he asked. 
“Do not worry, my son,” she answered gently. “I am just marking the way so you will not get lost 

returning to the village.” 
The son stopped. “Even now you are thinking of me?” he asked, wonderingly. 
The mother nodded. “Of course, my son,” she replied. “You will always be in my thoughts. How could it 

be otherwise?” 
At that, the young farmer could bear it no longer. “Mother, I cannot leave you in the mountains to die all 

alone,” he said. “We are going home and no matter what the lord does to punish me, I will never desert you 
again.” 

So they waited until the sun had set, and a lone star crept into the silent sky. Then, in the dark shadows 
of night, the farmer carried his mother down the hill and they returned quietly to their little house. The farmer 
dug a deep hole in the floor of his kitchen, and made a small room where he could hide his mother.  

From that day, she spent all her time in the secret room, and the farmer carried meals to her there. The 
rest of the time, he was careful to work in the fields, and act as though he lived alone. In this way, for almost 
two years he kept his mother safely hidden, and no one in the village knew that she was there. 

Then one day there was a terrible commotion among the villagers, for Lord Higa of the town beyond the 
hills threatened to conquer their village, and make it his own. 

“Only one thing can spare you,” Lord Higa announced. “Bring me a box containing one thousand ropes 
of ash and I will spare your village.” 

The cruel young lord quickly gathered together all the wise men of his village. “You are men of 
wisdom,” he said. “Surely you can tell me how to meet Lord Higa’s demands, so our village can be spared.” 

But the wise men shook their heads. “It is impossible to make even one rope of ash, sire,” they 
answered. “How can we ever make one thousand?” 

“Fools!” the lord cried angrily. “What good is your wisdom if you cannot help me now?” 
And he posted a notice in the village square offering a great reward of gold to any villager who could 

help him save their village. 
But all the people in the village whispered, “Surely, it is an impossible thing, for ash crumbles at the 

touch of the finger. How could anyone ever make a rope of ash?” They shook their heads and sighed, “Alas, 
alas, we must be conquered by yet another cruel lord.” 

The young farmer, too, supposed that this must be, and he wondered what would happen to his mother 
if a new lord even more terrible than their own came to rule over them. 
When his mother saw the troubled look on his face, she asked, “Why are you so worried, my son?” 

The farmer told her of the impossible demand made by Lord Higa if the village was to be spared, but 
his mother did not seem troubled at all. Instead she laughed softly, and said, “Why, that is not such an 
impossible task. All one has to do is soak ordinary rope in salt water, and dry it well. When it is burned, it will 
hold its shape, and there is your rope of ash! Tell the villagers to hurry and find one thousand pieces of rope.” 
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6 
Ms. Jarvis and Ms. Petersen, English 8:   The Wise Old Woman p. 6 
continue scavenger hunt while reading story 
 

The farmer shook his head in amazement. “Mother, you are wonderfully wise,” he said, and he rushed 
to tell the young lord what he must do. 

“You are wiser than all the wise men of the village,” the lord said when he heard the farmer’s solution, 
and he rewarded him with many pieces of gold. The thousand ropes of ash were quickly made and the village 
was spared. 

In a few days, however, there was another great commotion in the village as Lord Higa sent another 
threat. This time he sent a log with a small hole that curved and bent seven times through its length. He 
demanded that a single strand of silk be threaded through the hole. “If you cannot perform this task,” the Higa 
threatened, “I shall come to conquer your village.” 

The young lord hurried once more to his wise men, but they all shook their heads in bewilderment. “A 
needle cannot bend its way through such curves,” they moaned. “Again we are faced with an impossible 
demand.” 

“And again you are stupid fools!” the lord said, stamping his foot impatiently. He then posted a second 
notice in the village square asking the villagers for their help. 

Once more the young farmer hurried with the problem to his mother in her secret room. 
“Why, that is not so difficult,” his mother said with a quick smile. “Put some sugar at one end of the 

hole. Then tie a silk thread to an ant, and put it at the other end. It will weave his way through the curves to get 
to the sugar, and it will take the silk thread with him.” 

“Mother, you are remarkable!” the son cried, and he hurried off to the lord with the solution to the 
second problem. 

Once more the lord commended the young farmer, and rewarded him with many pieces of gold. “You 
are a brilliant man and you have saved our village again,” he said gratefully. 

Yet the lord’s troubles were not over even then, for a few days later Lord Higa sent still another 
demand. “This time you will undoubtedly fail, and then I shall conquer your village,” he threatened. “Bring me a 
drum that sounds without being beaten.” 

“But that is not possible,” sighed the people of the village. “How can anyone make a drum sound 
without beating it?” 

This time the wise men held their heads in their hands and moaned, “It is hopeless. It is hopeless. This 
time Lord Higa will conquer us all.” 

The young farmer hurried home breathlessly. “Mother, Mother, we must solve another terrible problem 
or Lord Higa will conquer our village!” He quickly told his mother about the impossible drum. 

His mother, however, smiled and answered, “Why, this is the easiest of them all. Make a drum with 
sides of paper, and put a bumblebee inside. As it tries to escape, it will beat itself against the paper, and you 
will have a drum that sounds without being beaten.” 

The young farmer was amazed at his mother’s wisdom. “You are far wiser than any of the wise men of 
the village,” he said, and he hurried to tell the young lord how to meet Lord Higa’s third demand. 

When the lord heard the answer, he was greatly impressed. “Surely a young man like you cannot be 
wiser than all my wise men,” he said. “Tell me honestly, who has helped you solve all these difficult problems?” 

The young farmer could not lie. “My lord,” he began slowly, “for the past two years I have broken the 
law of the land. I have kept my aged mother hidden beneath the floor of my house, and it is she who solved 
each of your problems and saved the village from Lord Higa.” 

He trembled as he spoke, for he feared the lord’s displeasure and rage. Surely now the soldiers would 
be summoned to throw him into the dark dungeon. Instead, when he glanced fearfully at the lord, he saw that  
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Ms. Jarvis and Ms. Petersen, English 8:   The Wise Old Woman p. 7 
finish story and correct your scavenger hunt answers 

 
the young ruler was not angry at all. Rather, he was silent and thoughtful, for at last he realized how much 
wisdom and knowledge old people possess. 

“I have been very wrong,” he said finally. “I must ask the forgiveness of your mother and of all my 
people. Never again will I demand that the old people of our village be sent to the mountains to die. They will 
be treated with the respect and honor they deserve, and share with us the wisdom of their years.” 

And so it was. From that day, the villagers were no longer forced to abandon their parents in the 
mountains, and the village became once more a happy, cheerful place in which to live. The terrible Lord Higa 
stopped sending his impossible demands, and no longer threatened to conquer them, for he too was 
impressed. “Even in such a small village there is much wisdom,” he declared, “and its people should be 
allowed to live in peace.” 

And that is exactly what the farmer and his mother and all the people of the village did for all the years 
thereafter. 
 
The Wise Old Woman  Scavenger Hunt ANSWERS - grade your work to check comprehension 
 
Figurative language; for some of these you may have found a different example: 

1. “… the wail of the wind …”  example of personification  
 
2.  “There was no longer even the sound of birds, and they heard only the soft wail of the wind in the trees”. 
example of symbolism (symbolizing loss of life) 
 
3.  “… stupid wise men …”  example of an oxymoron  
 
4. “If only I could somehow deceive the cruel lord,”   example of foreshadowing  
 
5. “Each day the son put off telling his mother that he must take her into the mountains to die, but the people of 
the village began to talk.”   example of an internal conflict 
 
6.  “Even now you are thinking of me?”   example of irony  
 
7. “… the people of the village murmured ”    example of an onomatopoeia  
 
8.  “What a dreadful decree! What a cruel and unreasonable lord we have,”   example of parallel structure  
 
9. Experience creates knowledge and wisdom that should be valued.   example of theme  
 
Story details: 
 
10.  arrogant/cruel  
11.  haughtily  
12.  decree  
13.  hard-working  
14.  soldiers/dungeon  
15.  twigs  

16.  a lone star  
17.  ropes/ash  
18.  seven 
19.  law of the land/silent  
20.  respect/honor  

 
 

7



8 
The Challenge to Make a Difference, Ms. Jarvis and Ms. Petersen 

English 8: Elie Wiesel Speaks 
 

Main idea we’re learning about  I know I learned this idea if I can... 

Essential Questions: How do speakers and 
writers craft a strong argument? How can the 
argument that we must take action on difficult 
issues inspire me as I work on my project? 

● Analyze the purpose, audience, and 
tone of speech 

● Analyze a speech for logos, ethos, and 
pathos 

 
 

 

Engage 

Before Reading: This week we will be analyzing a speech by Holocaust survivior 
Elie Wiesel. You will need to review the terms logos, ethos, and pathos. To help 
you do that, first read over this document defining the terms on page 10. 
Underline key ideas that describe each term.  

 
 

 

Read 
a speech and analyze it using the SOAPStone strategy 

During Reading: You will read a speech by Elie Wiesel (pages 11-12), in which 
he asks people to make a difference in the world. Think about its audience and 
tone. As you read the speech, underline words and phrases that help set the 
tone for the reader. 

 
 

 

Analyze  

After Reading: Complete the reading questions and SOAPStone strategy chart 
(page 13) to help you think about the text. Pay special attention to logos, ethos, 
and pathos.  

 
 
 
 
 
 
 

8



9 

 

Reflect and Share 
on the importance of this speech 

Elie Wiezel says in this speech that “action is the only remedy to indifference: 
the most insidious danger of all.” He is reminding us how so many people were 
initially indifferent to the plight of Jews during the Holocaust. He relates that 
time to more recent issues like Apartheid and the Civil Right’s Movement. Our 
unit and your projects are about the importance of taking action to make a 
difference. Do you agree with his statement about indifference? Why or Why 
not? Talk with someone at home about the importance of taking action on 
issues that you care about. How does this idea connect to your project? 

 

 

Apply 
your learning to This I Believe essay 

This I Believe essay: This week continue to work on the draft of your “This I 
Believe Essay.” Go back to your original writing plan from the first packet.  
 
Make your essay about you; speak in the first person. Write in words and 
phrases that are comfortable for you to speak. Be positive: Write about what 
you do believe, not what you don’t believe.  
 
Refer back to your prewrite and important moment notes.  Choose ideas for 
your essay that help the audience understand your viewpoint and the message 
you’d like the audience to remember after they read your essay.   
 
Think about how you can create juicy details in your writing. There’s a resource 
to help you on page 14. Try to add juicy detail in at least two places.  

 

 

Extend 

Create a poster of your favorite quote from the Elie Wiesel speech and hang it 
on your wall as inspiration for you to make a difference. 
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Logos, Ethos, and Pathos: 
Persuasive Rhetorical 

Appeals 
As long as humans have been able to communicate, we have been trying to influence and persuade each other. Over 
2,300 years ago the Greek philosopher Aristotle watched and listened to people trying to persuade others so he could 
figure out how people successfully persuaded others. After dissecting many arguments, he identified three foundations 
of a successful persuasive argument: logos , ethos , and pathos . 
So…what do these terms mean? 

Logos: The LOGICAL Appeal = THE ARGUMENT 
“Logos” is Greek for “logic.” When you use logos, you are using logic to appeal to your audience. Logos includes 
using 

● reasonable, logical arguments 
● facts and statistics 
● examples that the audience can relate to, or that have happened before in the past  
● analogies: comparisons that your audience can relate to 
● specific details 

 Ethos: The ETHICAL Appeal = THE MESSENGER 
“Ethos” is Greek for “character” – here, the writer’s character. This appeal involves establishing yourself as 
intelligent, credible, and trustworthy. You can’t just say “Trust me because…I am telling you to. Besides, I’m 
smart and a good person.” You must prove yourself through 

● providing personal experience 
● referring to someone else with experience 
● researching your topic to make sure what you say is reliable 
● using an appropriate writing style that uses a respectful tone, suitable diction, and correct sentence structure 
● showing your audience that you share their values 
● treating your audience with respect by anticipating and addressing objections in your refutation 

 Pathos: The Passionate Appeal = THE AUDIENCE 
“Pathos” is associated with the emotions of your audience. You must use pathos to engage your audience and their 
emotions, because that will motivate them to care about the issue you are presenting to them. Remember: your 
audience is human, and you want to appeal to their emotional side in addition to their logical side. Stories and personal 
anecdotes are often very effective. Consider how you can 

● ignite your audience’s emotions (like love, selflessness, anger, fear, etc.) 
● inspire their imaginations with your ideas and solutions 
● show you understand and care about them 
● get them to respond by calling them to an action of some type, either intellectual (making a decision, like agreeing 

with you) or action (doing something like recycling, changing a law, etc.) 
  
  
The most successful persuasive arguments use all three appeals together.   
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Nobel Acceptance Speech 
Elie Wiesel 

Given in Oslo on December 10, 1986 

About the Author: Elie Wiesel (1928-2016) was a 
Holocaust survivor. Taken to a concentration 
camp in Poland at age 15, Wiesel endured great 
hardships, including the death of his mother, his 
sister, and eventually his father, who died just 
after being released. Wiesels’ experiences led him 
to spend his life writing books, including his most 
recognized book Night,  and working to end 
intolerance and injustice around the world. This life mission earned him a Nobel Peace Prize. 
_____________________________________________________________________________________  

Use these questions to help guide your reading. Make annotations. Check your answers 
after you are finished reading.  

1. Who is the “young Jewish boy” Wiesel refers to in paragraph four? Why does Wiesel 
choose to refer to this person in this way? Wiesel says at the end of the speech that he has 
“emerged” from this kingdom— what does he mean by this? 
2. What is an example of juxtaposition (Vocab from May 4) of ideas in the speech? What is 
the effect on the reader?  
3. Why does Wiesel suggest that silence and indifference are perhaps the “most insidious 
danger of all” in response to oppression? 

________________________________________________________________________________________________  

1    It is with a profound sense of humility that I accept the honor you have chosen to bestow upon me. I know:  your 
choice transcends me. This both frightens and pleases me. 

2    It frightens me because I wonder: do I have the right to represent the multitudes who have perished? Do I have the 
right to accept this great honor on their behalf? … I do not. That would be presumptuous. No one may speak for the dead, 
no one may interpret their mutilated dreams and visions. 

3    It pleases me because I may say that this honor belongs to all the survivors and their children, and through us, to the 
Jewish people with whose destiny I have always identified. 

4    I remember: it happened yesterday or eternities ago. A young Jewish boy discovered the kingdom of night. I remember 
his bewilderment, I remember his anguish. It all happened so fast. The ghetto. The deportation. The sealed cattle car. The 
fiery altar upon which the history of our people and the future of mankind were meant to be sacrificed. 

5    I remember: he asked his father: “Can this be true?” This is the twentieth century, not the Middle Ages. Who would 
allow such crimes to be committed? How could the world remain silent? 

11
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6    And now the boy is turning to me: “Tell me,” he asks. “What have you done with my future? What have you done with 
your life?” 

7    And I tell him that I have tried. That I have tried to keep memory alive, that I have tried to fight those who would forget. 
Because if we forget, we are guilty, we are accomplices. 

8    And then I explained to him how naive we were, that the world did know and remain silent. And that is why I swore 
never to be silent whenever and wherever human beings endure suffering and humiliation. We must always take sides. 
Neutrality helps the oppressor, never the victim. Silence encourages the tormentor, never the tormented. Sometimes we 
must interfere. When human lives are endangered, when human dignity is in jeopardy, national borders and sensitivities 
become irrelevant. Wherever men or women are persecuted because of their race, religion, or political views, that place 
must – at that moment – become the center of the universe. 

9    There is so much injustice and suffering crying out for our attention: victims of hunger, of racism, and political 
persecution, writers and poets, prisoners in so many lands governed by the Left and by the Right. Human rights are being 
violated on every continent. More people are oppressed than free. How can one not be sensitive to their plight? Human 
suffering anywhere concerns men and women everywhere. 

10    Yes, I have faith. Faith in God and even in His creation. Without it no action would be possible. And action is the only 
remedy to indifference: the most insidious danger of all.  

11    There is much to be done, there is much that can be done. One person – a Raoul Wallenberg, an Albert Schweitzer, 
Nelson Mandela, Martin Luther King, Jr. -- one person of integrity, can make a difference, a difference of life and death. As 
long as one dissident is in prison, our freedom will not be true. As long as one child is hungry, our lives will be filled with 
anguish and shame. What all these victims need above all is to know that they are not alone; that we are not forgetting 
them, that when their voices are stifled we shall lend them ours, that while their freedom depends on ours, the quality of 
our freedom depends on theirs. 

12    This is what I say to the young Jewish boy wondering what I have done with his years. It is in his name that I speak to 
you and that I express to you my deepest gratitude. No one is as capable of gratitude as one who has emerged from the 
kingdom of night. We know that every moment is a moment of grace, every hour an offering; not to share them would 
mean to betray them. Our lives no longer belong to us alone; they belong to all those who need us desperately. 

13    Thank you, Chairman Aarvik. Thank you, members of the Nobel Committee. Thank you, people of Norway, for 
declaring on this singular occasion that our survival has meaning for mankind. 

_______________________________________________________________________________________ 

1. The “young Jewish boy” is Elie Wiesel himself when he was young. He refers to himself like this to show how long ago it was, 
perhaps how disconnected he feels from the person he was, and so the story can represent all the young people who went through 
the Holocaust, or the kingdom of the night. He says he emerged from that kingdom -- physically being rescued and by mentally 
healing. 
2. “This both frightens and pleases me,” and “Neutrality helps the oppressor, never the victim. Silence encourages the tormentor, 
never the tormented” are both examples of juxtaposition. The effect on the reader is (answers vary) to develop the feeling of the moral 
confusion during events like the Holocaust and to show a clear path to make a difference.  
3. Silence and indifference are perhaps the “most insidious danger of all”(answers will vary) because the silent people are usually the 
majority and they could make a difference to stop the oppression. 
https://www.nobelprize.org/prizes/peace/1986/wiesel/26054-elie-wiesel-acceptance-speech-1986/ 
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Elie Wiesel’s Nobel Peace Prize Acceptance Speech 
Analyze Wiesel’s  speech using the SOAPSTone strategy. 
SOAPStone is an acronym that stands for Speaker, Occasion, Audience, Purpose, Subject, and Tone. It is a reading and writing 
tool for analyzing the relationship among a writer, their purpose, and the target audience of the text. SOAPStone guides you in 
asking questions to analyze a text or to plan for writing an essay or speech. You have been provided prompts to help you analyze 
as you learn this strategy. The goal is that you would learn to use this on your own. 
 

Element Analysis Text Evidence (a few words and paragraph #) 

Speaker Who is the speaker? How do 
they establish their ethos?  
 
Answer: 

Text Evidence: 

Occasion What event(s) or situation(s) 
prompted the creation of this 
text? 
 
A: 

 

Audience Who is the intended audience? 
How do you know? 
 
A: 

 

Purpose What is the speaker’s claim?  
 
What is the speaker’s reason 
for creating this text?  
 
What is the speaker’s call to 
action? 

 

Subject How does the speaker appeal to 
logos?  
 
How does the speaker appeal to 
pathos?  
 
How does the speaker use a 
counterclaim or rebuttal? 

 

Tone (Vocab 
from May 4) 

What is the speaker’s attitude 
toward the subject?  
 
How does the speaker’s word 
choice help create the tone? 
(Think of poetic words and 
phrases and imagery.) 
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WRITER’S WORKSHOP – JUICY DETAILS 

Even though the introduction and conclusion of your essay hold it together (kind of like bookends), it is the juicy 
details that give your essay personality. There are a few things to keep in mind when working on your detail 
sentences. 

  
Tips for creating juicy detail sentences that work: 

  
·      Stay on track: Don’t let your enthusiasm become a runaway train! Keep your details 
moving in a progressive order, and re-read all work to check for details that are out of place. 
·      Keep your transitions smooth: Use transition words to keep your paragraph flowing well. 
Transitions are useful for many purposes, such as adding thoughts (also, as well as), showing 
consequences (as a result, therefore), showing similarity and contrast (likewise, instead, but, 
however), and sequence (first of all, soon, earlier, later on). 
·      The long and short of it:  A nice mix of simple, compound, and complex sentences keeps your 
writing fresh. Double check your work to make sure that you’re using a good amount of each!. 
· Same old, same old: Check to see that you aren’t starting too many sentences with the 
same word. This doesn’t mean that repetition of a phrase can’t be powerful. 
· He said, she said: When telling a story to a friend, we usually use the word “said” quite a bit.                     
That is okay, but when we are reading, it helps to vary your writing with other words that may be                    
more specific. Did he “speak,” “mumble,” or “shriek?” The differences can be quite big! 
·      Spice it up with describing words: Adjectives and adverbs are modifying words that tell things 
like how many, what kind, when, and how. Below is a starter list of adjectives and adverbs you can 
use. 
·      Adjectives (words that modify nouns or pronouns): adorable, adventurous, beautiful, best, 
brave, crowded, dangerous, dark, distinct, delightful, elated, frightening, graceful, glorious, 
healthy, horrible, important, incredible, joyous, kind, large, light, lucky, marvelous, massive, 
mysterious, nimble, ordinary, outgoing, perfect, pleasant, powerful, precious, quick, quiet, rare, 
robust, rough, safe, silent, soaring, tense, tremendous, useful, vivacious, vast, witty, zany 
·      Adverbs (words that usually tell how, when, and where an action takes place): almost, always, 
anxiously, boldly, briefly, calmly, defiantly, even, far, fast, fondly, gently, gracefully, hastily, justly, 
less, more, mysteriously, never, often, only, perfectly, politely, rapidly, really, reluctantly, safely, 
soon, successfully, suddenly, tomorrow, too, truthfully, very, warmly, well, wildly, yearly, 
yesterday 
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Alternative Print Packet Assignment for 8th Grade Science 
 

 
UNIT 5– Heredity 

How are traits passed down from parents to their children?   
Why don’t these twins look alike? 

 
• 8th grade science lessons for the week of: May 25 

 Lesson One - Engage, Lesson Two - Explore, Lesson Three - Explain 
 
• 8th grade science lessons for week of: June 5 

 Lesson Four- Elaborate, Lesson Five – Evaluate 
 
Keep track of your work on this chart: 
 

Lesson Essential Question Estimated 
time Completed 

Engage  
Why don’t these twins look alike? How 
are traits passed from parents to their 
children? 

30 min  

Explore  What did Mendel learn from his 
experiments with garden peas? 30 min  

Explain  Answer questions about Mendel’s 
discovery and match vocabulary. 30 min  

Elaborate 
pages  

 
How do Punnett squares model the cause 
and effect relationship of gene 
transmission from parents to offspring and 
the resulting genetic variation? 
 

30 min  

Evaluate 
pages  

 
Apply what you have learned to creatures 
in Bikini Bottom. 
 

30 min  

 

15



 
 
Meet the biracial twins no one believes are sisters 
By Chris Perez 
March 2, 2015 | 12:30pm 

 
Meet Maria and Lucy, the bi-racial twins 
who have often been mistaken for 
friends instead of sisters because of 
their skin tones. 
 
There’s a set of biracial twins in the UK 
who are turning heads because one is 
black and the other is white. 
 
Born in 1997 to a white father and a 
half-Jamaican mother, the sisters have 
grown accustomed to getting mistaken 
for being just friends — and they have 
even had to produce their birth 
certificates in order to prove they are in 
fact related, Barcroft Media reports. 
Enlarge Image 

 “No one ever believes we are twins because I am 
white and Maria is black,” Lucy explained. “Even 
when we dress alike, we still don’t even look like 
sisters, let alone twins.” 
 
After giving birth naturally, the twins’ mother, Donna 
Douglas, did a double-take as she looked at her 
daughters for the very first time. 
“It was such a shock for her because obviously 
things like skin color don’t show up on scans before 
birth,” Lucy said. “So she had no idea that we were 
so different. When the midwife handed us both to 
her, she was just speechless.” 
 
And when it comes to the girls’ personalities, they are nearly as different as their looks. 
Lucy, who has red hair and a very fair complexion, studies art and design at Gloucester College. 
Maria, who has brown hair with a caramel complexion studies law and psychology at Cheltenham 
College.  They have three siblings, who all have mixed skin color.  
 
“All our older brothers and sisters have a skin color which is in between Maria and I,” Lucy said. “We 
are at opposite ends of the spectrum and they are all somewhere in between.” Lucy says one of the 
great things about having a twin who looks completely different is that people don’t mistake them for 
one another. 
“We were in the same class at infant school, but no one ever had a problem telling us apart,” she 
explained. “Most twins look like two peas in a pod — but Maria and I couldn’t look more different if we 
tried. We don’t even look like we have the same parents, let alone having been born at the same 
time.” 
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Why don’t these twins look alike?  

 
Why do you think some traits are passed from parents to their children and others are 
not? What do you think is happening that we can’t see that explains what we can see? 
 

 
 

Why are some traits passed from your parents to children and 
others are not?  This question puzzled Darwin and it was the 
experiments of an Austrian monk who helped answer them! 

 
Before you dive in to the reading, familiarize yourself with some KEY vocabulary. 
 
 
Heredity - the passing of traits from parents to offspring 
 
Genetics - the scientific study of heredity 
 
Trait - a characteristic that an organism can pass on to its offspring through its genes 
 
DNA - or deoxyribonucleic acid, a long winding double ladder shaped molecule, 
located in the cell nucleus of nearly every cell in an organism, that contains the 
instructions needed for an organism to develop, survive and reproduce 
 
Gene - the set of information that controls a trait; a segment of DNA that codes for a 
specific trait 
 

Use the graphic organizer on the next page to help you learn these words. Add to your 
graphic organizer as you complete the reading. 
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Definition: the passing of traits from parents to 
offspring 
 

Used in a sentence or image: 
  

 

What it is:  
(Example from reading) 
 

What it’s not: 
                  

 

Definition: the scientific study of heredity 
 

 

Used in a sentence or image: 
  

 

What it is:  
(Example from reading) 
  

What it’s not: 
                  

 

Definition: a characteristic that an organism can 
pass on to its offspring through its genes 
 

Used in a sentence or image: 
  

 

What it is:  
(Example from reading) 
  

What it’s not: 
                  

 

Definition: deoxyribonucleic acid, a long winding 
double ladder shaped molecule, located in the cell 
nucleus of nearly every cell in an organism, that 
contains the instructions needed for an organism to 
develop, survive and reproduce 

Used in a sentence or image: 
  

 

What it is:  
(Example from reading) 
 

What it’s not: 
                  

 

Definition: the set of information that controls a 
trait; a segment of DNA that codes for a specific trait 
 

Used in a sentence or image: 
  

 

What it is:  
(Example from reading) 
  

What it’s not: 
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GENETICS: The Science of HEREDITY 
 
The Father of Genetics 
In the mid nineteenth century, a priest named Gregor Mendel tended a garden in a central European 
monastery. Mendel’s experiments in that peaceful garden would one day revolutionize the study of heredity. 
Heredity is the passing of physical characteristics from parents to offspring. 

 
Mendel wondered why different pea plants had 
different characteristics. Some pea plants grew tall, 
while others were short. Some plants produced green 
seeds, while others had yellow seeds. Each different 
form of a characteristic, such as stem height or seed 
color, is called a trait.  
 
Mendel observed that the pea plants’ traits were often 
similar to those of their parents. Sometimes, however, 
the plants had different traits from those of their 
parents. 
 
Mendel experimented with thousands of pea plants to 

understand the process of heredity. Today, Mendel’s discoveries form the foundation of genetics, the scientific 
study of heredity. 
 
Mendel’s Experiments 

In a pea plant, the flower’s petals surround the 
pistil and the stamens. The pistil produces female 
sex cells, or eggs. The stamens produce pollen, 
which contains the male sex cells, or sperm. A 
new organism begins to form when egg and sperm 
join in the process called fertilization. Before 
fertilization can happen in pea plants, pollen must 
reach the pistil of a pea flower. This process is 
called pollination. 
 
Pea plants are usually self-pollinating (pollen from 
a flower lands on the pistil of the same flower). 

Mendel developed a method by which he cross-pollinated. He removed pollen from a flower on one plant, then 
brushed the pollen onto a flower on a second plant. 
 
Crossing Pea Plants 
Suppose you wanted to study the inheritance of traits in pea plants. What could you 
do? Mendel decided to cross plants with contrasting traits—for example, tall plants 
and short plants. He started his experiments with purebred plants. A purebred 
organism is the offspring of many generations that have the same trait. For 
example, purebred short pea plants always come from short parent plants. 
 
The F1 Offspring 
In one experiment, Mendel crossed purebred tall plants with purebred short plants. 
Scientists today call these parent plants the parental generation, or P generation. 
The offspring from this cross are the first filial (fil ee ul) generation, or the F1 
generation. The word filial comes from filia and filius, the Latin words for “daughter” 
and “son.” 
In the picture, notice that all the offspring in the F1 generation were tall. Even though 
one of the parent plants was short, none of the offspring were short. The shortness 
trait seemed to disappear! 
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The F2 Offspring 
When the plants in the F1 generation were full-grown, Mendel 
allowed them to self-pollinate. Surprisingly, the plants in the F2 
(second filial) generation were a mix of tall and short plants. 
The shortness trait had reappeared, even though none of the 
F1 parent plants were short. Mendel counted the tall and short 
plants. About three fourths of the plants were tall, while one 
fourth were short. 
 
Experiments With Other Traits 
Mendel also crossed pea plants with other contrasting traits. Compare the two forms of each trait in Figure 3. 
In all of Mendel’s crosses, only one form of the trait appeared in the F1 generation. However, in the F2 
generation, the “lost” form of the trait always reappeared in about one fourth of the plants. 
 
 
Dominant and Recessive Alleles 
Mendel reached several conclusions on the basis of his experimental results. He reasoned that individual 
factors, or sets of genetic “information,” must control the inheritance of traits in peas. The factors that control 
each trait exist in pairs. The female parent contributes one factor, while the male parent contributes the other 
factor. Finally, one factor in a pair can mask, or hide, the other factor. The tallness factor, for example, masked 
the shortness factor. 
 
Genes and Alleles 
Today, scientists use the word gene for the factors that control a trait. Alleles(uh leelz) are the different forms 
of a gene. The gene that controls stem height in peas, for example, has one allele for tall stems and one allele 
for short stems. Each pea plant inherits two alleles from its parents—one allele from the egg and the other from 
the sperm. A pea plant may inherit two alleles for tall stems, two alleles for short stems, or one of each. 
 
An organism’s traits are controlled by the alleles it inherits from its parents. Some alleles are dominant, while 
other alleles are recessive. A dominant allele is one whose trait always shows up in the organism when the 
allele is present. A recessive allele, on the other hand, is hidden whenever the dominant allele is present. A 
trait controlled by a recessive allele will only show up if the organism does not have the dominant allele.  
 
Alleles in Mendel’s Crosses 
In Mendel’s cross for stem height, the purebred tall plants in the P generation had two alleles for tall stems. 
The purebred short plants had two alleles for short stems. The F1 plants each inherited an allele for tall stems 
from the tall parent and an allele for short stems from the short parent. Therefore, each F1 plant had one allele 
for tall stems and one for short stems. The F1 plants are called hybrids. A hybrid (hy brid) organism has two 
different alleles for a trait. All the F1plants are tall because the dominant allele for tall stems masks the 
recessive allele for short stems. 
 
When Mendel crossed the F1 plants, some of the offspring in the F2 generation inherited two dominant alleles 
for tall stems. These plants were tall. Other F2 plants inherited one dominant allele for tall stems and one 
recessive allele for short stems. These plants were also tall. The rest of the F2 plants inherited two recessive 
alleles for short stems. These plants were short. 
 
Symbols for Alleles 
Geneticists use letters to represent alleles. A dominant allele is represented by a capital letter. For example, 
the allele for tall stems is represented by T. A recessive allele is represented by the lowercase version of the 
letter. So, the allele for short stems would be represented by t. When a plant inherits two dominant alleles for 
tall stems, its alleles are written as TT. When a plant inherits two recessive alleles for short stems, its alleles 
are written as tt. When a plant inherits one allele for tall stems and one allele for short stems, its alleles are 
written as Tt. 
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Significance of Mendel’s Contribution 
Mendel’s discovery of genes and alleles eventually changed scientists’ ideas about heredity. Before Mendel, 
most people thought that the traits of an individual organism were simply a blend of their parents’ 
characteristics. According to this idea, if a tall plant and a short plant were crossed, the offspring would all have 
medium height. 
 
However, when Mendel crossed purebred tall and purebred short pea plants, the offspring were all tall. 
Mendel’s experiments demonstrated that parents’ traits do not simply blend in the offspring. Instead, traits are 
determined by individual, separate alleles inherited from each parent. Some of these alleles, such as the allele 
for short height in pea plants, are recessive. If a trait is determined by a recessive allele, the trait can seem to 
disappear in the offspring. 
 
. 

 

Study the 
diagram. Then 
answer the 
questions in the 
chart. 

 
 

What trait in pea plants is being studied above?  

What are the two alleles of this trait?  

Which allele is the dominant allele? Explain how you know.  

Which allele is the recessive allele? Explain.  

What alleles do the F1 offspring have? Explain which allele was inherited 
from which parent. 

 

 
 
Fill in the chart with correct term: genetics, alleles, traits, recessive, genes, hybrid, heredity, dominant  
the passing of traits from parents to offspring  

an organism with two different alleles for a trait  

factors that control traits  

physical characteristics of organisms  

an allele whose trait always shows up in the organism  

the different forms of a gene  

the scientific study of heredity  

an allele whose trait is masked in the presence of a dominant allele  
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Probability and Genetics 
How is probability related to genetics? To answer this question, think back to Mendel’s experiments with peas. 
Remember that Mendel carefully counted the offspring from every cross that he carried out. When Mendel 
crossed two plants that were hybrid for stem height (Tt), three fourths of the F1 plants had tall stems. One 
fourth of the plants had short stems. 
 
Each time Mendel repeated the cross, he obtained similar results. Mendel realized that the mathematical 
principles of probability applied to his work. He could say that the probability of such a cross producing a tall 
plant was 3 in 4. The probability of producing a short plant was 1 in 4. Mendel was the first scientist to 
recognize that the principles of probability can be used to predict the results of genetic crosses. 
 
Punnett Squares 
A tool that can help you understand how the laws of probability apply to genetics is called a Punnett square. A 
Punnett square is a chart that shows all the possible combinations of alleles that can result from a genetic 
cross. Geneticists use Punnett squares to show all the possible outcomes of a genetic cross, and to determine 
the probability of a particular outcome. 

 
The illustration shows how to construct a Punnett square. In this case, the Punnett square shows a 
cross between two hybrid pea plants with round seeds (Rr). The allele for round seeds (R) is 
dominant over the allele for wrinkled seeds (r). Each parent can pass either of its alleles, R or r, to its 
offspring. The boxes in the Punnett square represent the possible combinations of alleles that the 
offspring can inherit. 
 
Using a Punnett Square 
You can use a Punnett square to calculate the probability that offspring with a certain combination of 
alleles will result. In a genetic cross, the allele that each parent will pass on to its offspring is 
based on probability. The completed Punnett square in the illustration shows four possible 
combinations of alleles. The probability that an offspring will be RR is 1 in 4, or 25 percent. The 
probability that an offspring will be rr is also 1 in 4, or 25 percent. Notice, however, that the Rr allele 
combination appears in two boxes in the Punnett square. This is because there are two possible 
ways in which this combination can occur. So the probability that an offspring will be Rr is 2 in 4, or 50 
percent. 
 
When Mendel crossed hybrid plants with round seeds, he discovered that about three fourths of the 
plants (75 percent) had round seeds. The remaining one fourth of the plants (25 percent) produced 
wrinkled seeds. Plants with the RR allele combination would produce round seeds. So too would 
those plants with the Rr allele combination. Remember that the dominant allele masks the recessive 
allele. Only those plants with the rr allele combination would have wrinkled seeds. 
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Predicting Probabilities 
You can use a Punnett square to predict probabilities. For 
example, a cross between a purebred black guinea pig 
and a purebred white guinea pig. The allele for black fur is 
dominant over the allele for white fur. Notice that only one 
allele combination is possible in the offspring—Bb. All of 
the offspring will inherit the dominant allele for black fur. 
Because of this, all of the offspring will have black fur. 
There is a 100 percent probability that the offspring will 
have black fur. 
 
Phenotypes and Genotypes 
Two useful terms that geneticists use are phenotype (fee 
noh typ) and genotype (jen uh typ). An organism’s 
phenotype is its physical appearance, or visible traits. An organism’s genotype is its genetic 
makeup, or allele combinations. 
 
To understand the difference between phenotype and genotype, look at Figure 9. The allele for 
smooth pea pods (S) is dominant over the allele for pinched pea pods (s). All of the plants with at 
least one dominant allele have the same phenotype—they all produce smooth pods. However, the 
plants can have two different genotypes—SS or Ss. If you were to look at the plants with smooth 
pods, you would not be able to tell the difference between those with the SSgenotype and those with 
the Ss genotype. The plants with pinched pods, on the other hand, would all have the same 
phenotype—pinched pods—as well as the same genotype—ss. 
 
Geneticists use two additional terms to describe an organism’s genotype. An organism that has two 
identical alleles for a trait is said to be homozygous (hoh moh zy gus) for that trait. A smooth-pod 
plant that has the alleles SS and a pinched-pod plant with the alleles ss are both homozygous. An 
organism that has two different alleles for a trait is heterozygous (het ur oh zy gus) for that trait. A 
smooth-pod plant with the alleles Ss is heterozygous. Mendel used the term hybrid to describe 
heterozygous pea plants. 
 
Codominance 
For all of the traits that Mendel studied, one allele was dominant while the other was recessive. This 
is not always the case. For some alleles, an inheritance pattern called codominance exists. In 
codominance, the alleles are neither dominant nor recessive. As a result, both alleles are 
expressed in the offspring. 
 
Look at the picture below. Mendel’s principle of 
dominant and recessive alleles does not explain why 
the heterozygous chickens have both black and white 
feathers. The alleles for feather color are 
codominant—neither dominant nor recessive. As you 
can see, neither allele is masked in the heterozygous 
chickens. Notice also that the codominant alleles are 
written as capital letters with superscripts—FB for black 
feathers and FW for white feathers. As the Punnett 
square shows, heterozygous chickens have the FBFW 
allele combination. 
 

23



Complete the two Punnett squares below, and then answer the questions. 
 
 
 Punnett Square A: 

 B b 

B   

b   
 

 
              Punnett Square B: 
 
 

 

In the cross between two black guinea pigs shown in 
Punnett Square A, what is the probability that an offspring 
will be black? White? 

 

Is it possible that the cross between two black guinea pigs 
in Punnett Square A would not produce a white guinea 
pig? Explain. 

 

What color are the guinea pig parents in the cross shown 
in Punnett Square B? 

 

Which guinea pig parent(s) in Punnett Square B is 
homozygous? Which is heterozygous? Explain how you 
know. 

 

Calculate the probability that an offspring will be black in 
the cross in 
Punnett Square B. What is the probability that an 
offspring will be white? 

 

 

Fill in the chart with correct term: heterozygous, Punnett square, genotype, codominance, probability, 
homozygous, phenotype 
a chart that shows all the possible combinations of alleles that can result from 
a genetic cross 

 

a number that describes how likely it is that an event will occur  

an organism that has two identical alleles for a trait  

an organism’s physical appearance  

an organism’s genetic makeup, or allele combinations  

an organism that has two different alleles for a trait  

inheritance pattern in which the alleles are neither dominant nor recessive  

    Bb bb 

 Bb bb 
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Answer Key 
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Course: 

 
8th Grade Social Studies/8th Grade Honors Social Studies 

 
 

Home Learning Lessons:  
 

5/25 – 5/29: Abolition (3 lessons) 
- Lesson 1: Key Words 
- Lesson 2: Quotes from Formerly Enslaved Abolitionists 
- Lesson 3: Biography of William Brown 

 
6/1 – 6/5: The Civil War (3 lessons) 

- Lesson 1: Background Reading 
- Lesson 2: Multiple Perspectives (choose 1) 
- Lesson 3: Civil War Summary 

 
 

Teachers: 
 

Harestad  
Hoehna 

Valle 
Winters 
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5/25 - 5/29 Lesson 1  Name: __________________Teacher: __________ 

For this lesson packet for social studies you will be learning about three 
important abolitionists who helped start the movement to eliminate the 
institution of slavery from the fabric of american society. 
 
Vocabulary: 

Abolition: 

noun 
the act of abolishing : the abolition of war. 
 
the state of being  abolished ; annulment; abrogation: the abolition of unjust laws; the abolition of 
unfair taxes. 
 
the legal prohibition and ending of slavery, especially of slavery of blacks in the U.S. 
 
 
Write out the definition using your own words: 
 
____________________________________________________________________________ 
 
____________________________________________________________________________ 
 
 
Abolitionist: 

noun 
(especially prior to the Civil War) a person who advocated or supported the  abolition  of slavery 
in the U.S. 
a person who favors the  abolition  of any law or practice deemed harmful to society: the 
abolitionists who are opposed to capital punishment. 
 
 
 
Write out the definition using your own words: 
____________________________________________________________________________ 
 
____________________________________________________________________________ 
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K\SRFULWLFDO�&KULVWLDQLW\�RI�WKH�ODQG«,�ORRN�XSRQ�LW�DV�WKH�FOLPD[�RI�DOO�PLVQRPHUV��WKH�EROGHVW�RI�
DOO�IUDXGV��DQG�WKH�JURVVHVW�RI�DOO�OLEHOV��1HYHU�ZDV�WKHUH�D�FOHDUHU�FDVH�RI�µVWHDOLQJ�WKH�OLYHU\�RI�
WKH�FRXUW�RI�KHDYHQ�WR�VHUYH�WKH�GHYLO�LQ�¶�,�DP�ILOOHG�ZLWK�XQXWWHUDEOH�ORDWKLQJ�ZKHQ�,�
FRQWHPSODWH�WKH�UHOLJLRXV�SRPS�DQG�VKRZ��WRJHWKHU�ZLWK�WKH�KRUULEOH�LQFRQVLVWHQFLHV��ZKLFK�
HYHU\ZKHUH�VXUURXQG�PH��:H�KDYH�PHQ�VWHDOHUV�IRU�PLQLVWHUV��ZRPHQ�ZKLSSHUV�IRU�
PLVVLRQDULHV��DQG�FUDGOH�SOXQGHUHUV�IRU�FKXUFK�PHPEHUV��7KH�PDQ�ZKR�ZLHOGV�WKH�EORRG�FORWWHG�
FRZVNLQ�GXULQJ�WKH�ZHHN�ILOOV�WKH�SXOSLW�RQ�6XQGD\��DQG�FODLPV�WR�EH�D�PLQLVWHU�RI�WKH�PHHN�DQG�
ORZO\�-HVXV«7KH�VODYH�DXFWLRQHHU¶V�EHOO�DQG�WKH�FKXUFK�JRLQJ�EHOO�FKLPH�LQ�ZLWK�HDFK�RWKHU��
DQG�WKH�ELWWHU�FULHV�RI�WKH�KHDUW�EURNHQ�VODYH�DUH�GURZQHG�LQ�WKH�UHOLJLRXV�VKRXWV�RI�KLV�SLRXV�
PDVWHU��5HYLYDOV�RI�UHOLJLRQ�DQG�UHYLYDOV�LQ�WKH�VODYH�WUDGH�JR�KDQG�LQ�KDQG�WRJHWKHU��7KH�VODYH�
SULVRQ�DQG�WKH�FKXUFK�VWDQG�QHDU�HDFK�RWKHU��7KH�FODQNLQJ�RI�IHWWHUV�DQG�WKH�UDWWOLQJ�RI�FKDLQV�LQ�
WKH�SULVRQ��DQG�WKH�SLRXV�SVDOP�DQG�VROHPQ�SUD\HU�LQ�WKH�FKXUFK��PD\�EH�KHDUG�DW�WKH�VDPH�
WLPH��7KH�GHDOHUV�LQ�WKH�ERGLHV�RI�PHQ�HUHFW�WKHLU�VWDQG�LQ�WKH�SUHVHQFH�RI�WKH�SXOSLW��DQG�WKH\�
PXWXDOO\�KHOS�HDFK�RWKHU��7KH�GHDOHU�JLYHV�KLV�EORRG�VWDLQHG�JROG�WR�VXSSRUW�WKH�SXOSLW��DQG�WKH�
SXOSLW��LQ�UHWXUQ��FRYHUV�KLV�LQIHUQDO�EXVLQHVV�ZLWK�WKH�JDUE�RI�&KULVWLDQLW\��+HUH�ZH�KDYH�UHOLJLRQ�
DQG�UREEHU\�WKH�DOOLHV�RI�HDFK�RWKHU²GHYLOV�GUHVVHG�LQ�DQJHOV¶�UREHV��DQG�KHOO�SUHVHQWLQJ�WKH�
VHPEODQFH�RI�SDUDGLVH�´�

��)UHGHULFN�'RXJODV��H[�VODYH�DEROLWLRQLVW�

7KLQN�DERXW�KRZ�KRUULEOH�EHLQJ�HQVODYHG�ZDV�IRU�PLOOLRQV�RI�SHRSOH�EDVHG�XSRQ�ZKDW�\RX�
UHDG��
:ULWH�GRZQ�D�IHZ�WKRXJKWV�DERXW�WKH�KRUURUV�RI�VODYHU\��
�
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB�
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5/25 - 5/29 Lesson 3      Name: ___________Teacher: ___________ 
 
Read the short biography about William Brown then answer, using complete 
sentences, the two questions on the included answer sheet.  
 

 
William Brown was a famous abolitionist and author. Before he began writing and speaking 
against slavery, though, Brown was enslaved for the first 20 years of his life. He was born in 
Kentucky around 1814. When William was young, his enslaver moved his family and the people 
they enslaved from Kentucky to a farm near the St. Charles River in Missouri. 

One of William’s earliest memories was working in his enslaver’s house while his 
family—including his mother, Elizabeth—worked outside in the fields. One reason William 
worked in the house was that he was young, but another was because he had light skin: 
William’s father was white. William’s father wasn’t enslaved. In fact, he was probably a cousin of 
William’s enslaver, but that didn’t matter. William’s mother was an enslaved black woman, and 
the laws of the time said that if an enslaved woman had a child, the baby could also be 
enslaved. 

As he worked in the house, William could hear the crack of whips and the screams of other 
enslaved people. One day, he heard his mother crying, and he started crying because he knew 
he could not help her. 

Once William grew up a little, he and his mother were separated. They were both sent to work in 
the city of St. Louis, Miss. All of the money they earned at their jobs went back to their enslaver. 
William worked several jobs in St. Louis. He worked at a hotel and at a newspaper. Eventually, 
he was hired as a waiter on a steamboat. William thought about getting off the boat at different 
places so that he could run to Canada and be free. But every time he thought about leaving, he 
remembered that his mother was enslaved in St. Louis. He could not leave her. 

William’s enslaver continued to hire him out for different jobs. One of the most difficult jobs for 
William was when he was hired out to a “soul driver,” moving enslaved people from the North to 
the South on a ship. When they got to New Orleans, La., he saw how the enslaved people were 
put in pens for people to come and buy them. William told his enslaver about how hard it was to 
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see his fellow humans tied up and sold. He begged to not work on the ship anymore, but his 
enslaver told him no. 

One time while he was in New Orleans, William went to check on a friend who was tied up for 
trying to visit his wife. When they were caught talking, William was beat up and his friend was 
hurt even more. William told many stories about the bad things he saw happen to other 
enslaved people while he was working as a soul driver. He even saw a man give away a 
woman’s baby because the baby was crying. 

When William was 19, his enslaver said he was going to sell him. He told William that he had 
one week to find someone to buy him, and that he was worth $500. William decided that he was 
going to get his mother and try to escape to Canada. 

William and his mother made their escape by traveling at night, using the North Star to guide 
them. They traveled for many days and were very scared. It rained on them, they ran out of food 
and they grew very tired. After 10 days, they were captured and taken back to St. Louis. 

William and his mother were heartbroken. William was sold to a man named Mr. Willi, and he 
went back to working on a boat. The last time William saw his mother, she told him to not feel 
bad because they had been captured, but to continue to try to be a free man. 

William was sold again to be a carriage driver for a family. The wife of the family wanted to give 
William a wife, so she bought an enslaved woman whom she thought William liked. William did 
like her, but he knew that he did not want to get married while he was a slave. He knew that he 
wanted to be free, and when the family took a trip on the river, he had another chance to 
escape. 

On New Year’s Day, William made his escape by mixing in with the crowds on a dock. He 
walked for many days and followed the North Star to freedom. A Quaker man named Wells 
Brown stopped to help him and welcomed him into his family. William had never been treated so 
well by a white man. He took the man’s name as his own and began his new life with the name 
William Wells Brown. 

William settled in Ohio and later moved to New York. While he was there, he worked on a 
steamboat on Lake Erie. He also helped people escaping from slavery get safely to 
Canada—he later wrote that he helped 69 people escape by hiding them on his boat. 

William would go on to write and talk about his experiences with slavery and to fight against it. 
He wrote a narrative of his life, a novel, plays and histories. In all, William Wells Brown 
published seven books. He was the first African American to publish a novel, and he was the 
first African American to publish a play. His work was published in Europe and in the United 
States. And the books he wrote are still read and loved and studied today. 
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������������:LOOLDP�%URZQ�4XHVWLRQV��

$QVZHU�WKHVH�WZR�TXHVWLRQV�ZLWK�D�VKRUW���WR���VHQWHQFH�SDUDJUDSK��

�� :KDW�ZHUH�WZR�³)LUVWV´�OLVWHG�LQ�WKH�DUWLFOH�WKDW�:LOOLDP�%URZQ�DFFRPSOLVKHG"�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB�

�

�� (YHQ�WKRXJK�VRPH�ZRXOG�DJUHH�WKDW�KLV�WZR�³)LUVWV´�ZHUH�PDMRU�DFFRPSOLVKPHQWV�
FRQVLGHULQJ�EHLQJ�D�VODYH�IRU�WKH�ILUVW����\HDUV�RI�KLV�OLIH��ZK\�LVQ¶W�WKHUH�DQ\�PHQWLRQ�RI�KLP�LQ�
PRVW�LI�QRW�DOO�KLVWRU\�WH[WERRNV"�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
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BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB�

�

�

33



:HHN�RI�-XQH���WR�-XQH���������

7KH�&LYLO�:DU�IURP�0XOWLSOH�3HUVSHFWLYHV�6RFLDO�6WXGLHV�3DFNHW�

+HOOR����ZHOFRPH�WR�DQRWKHU�HGLWLRQ�RI�2QOLQH�6RFLDO�6WXGLHV���LW�KDV�EHHQ�JUHDW�VHHLQJ�DOO�RI�WKH�ZRUN�VWXGHQWV�
DUH�WXUQLQJ�LQ��,�KDYH�UHDOO\�DSSUHFLDWHG�\RXU�HIIRUWV��7KDQN�\RX���

7KLV�ZHHN���\RX�ZLOO�EH�VWXG\LQJ�WKH�&LYLO�:DU��,W�LV�D�FRPSOH[�DQG�FKDOOHQJLQJ�WLPH�LQ�8QLWHG�6WDWHV�+LVWRU\��
)ROORZ�WKH�VWHSV�EHORZ�WR�OHDUQ�PRUH���

,QWURGXFWLRQ���5HDG�DQG�FRPSOHWH�WKH�TXHVWLRQV�RQ��WKH�EDFNJURXQG�DFWLYLW\ ���\RX�ZLOO�QHHG�WKHVH�IDFWV�WR�KHOS�
JXLGH�\RXU�WKLQNLQJ�DV�\RX�FRPSOHWH�WKH�UHVW�RI�WKH�DVVLJQPHQW���

+LVWRULFDO�3HUVSHFWLYHV�DFWLYLW\���0DQ\�KLVWRULHV�RI�WKH�&LYLO�:DU�IRFXV�RQ�JHQHUDOV��OHDGHUV��DQG�PDOH�
VROGLHUV��7KHUH�LV�VR�PXFK�PRUH��&KRRVH�RQH�RI�WKH�WKUHH�FKRLFHV�EHORZ�WR�UHDG�DQG�DQVZHU�WKH�TXHVWLRQV�RQ�
WKH�GRFXPHQW��7KHVH�UHDGLQJV�DUH�ROG�DQG�WKH\�DUH�FKDOOHQJLQJ��,W
V�RN�LI�\RX�GRQ
W�XQGHUVWDQG�LW�DOO��3XVK�
\RXUVHOI�WR�WU\�VRPHWKLQJ�GLIILFXOW�DQG�GR�\RXU�EHVW���

Ɣ &KRLFH�����$ORQ]R�-DFNVRQ��D�PDQ�RI�$IULFDQ�$PHULFDQ�GHVFHQW�
Ɣ &KRLFH�����%HOOH�%R\G��D�ZRPDQ�ZKR�ZDV�D�:KLWH�VRXWKHUQ�VS\�
Ɣ &KRLFH�����7KRPDV�6\OYDQXV��D�VROGLHU�IRU�WKH�1RUWK�ZKR�ZDV�&KLQHVH�$PHULFDQ��

6XPPDU\��7U\�WR�ILQLVK�E\�)ULGD\��������������8VH�WKH�NQRZOHGJH�\RX�KDYH�JDLQHG�IURP�WKH�LQWURGXFWLRQ��DQG�
RQH�RI�WKH�FKRLFHV�\RX�FKRVH�WR�FRPSOHWH��WKH�&LYLO�:DU�6XPPDU\�6KHHW��

6WDQGDUGV��

&���������(YDOXDWH�HIIRUWV�WR�UHGXFH�GLVFUHSDQFLHV�EHWZHHQ�NH\�LGHDOV�DQG�UHDOLW\�LQ�WKH�8QLWHG�6WDWHV��

+������� ��([SODLQ�KRZ�WKHPHV�DQG�GHYHORSPHQWV�KHOS�WR�GHILQH�HUDV�LQ�8QLWHG�6WDWHV�KLVWRU\�IURP������WR�
������LQFOXGLQJ��6ODYHU\��H[SDQVLRQ��UHPRYDO��DQG�UHIRUP�������������	�&LYLO�:DU�DQG�5HFRQVWUXFWLRQ�
�������������

+���������$QDO\]H�DQG�LQWHUSUHW�KLVWRULFDO�PDWHULDOV�IURP�D�YDULHW\�RI�SHUVSHFWLYHV�LQ�8QLWHG�6WDWHV�KLVWRU\�
�������������

+���������$QDO\]H�PXOWLSOH�FDXVDO�IDFWRUV�WR�FUHDWH�SRVLWLRQV�RQ�PDMRU�HYHQWV�LQ�8QLWHG�6WDWHV�KLVWRU\�
�������������
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6RFLDO�6WXGLHV���:HHN�RI�����WR����������2YHUYLHZ��7KH�$PHULFDQ�&LYLO�:DUb

b
,QVWUXFWLRQV��5HDG�WKH�IROORZLQJ�LQIRUPDWLRQ�WR�JDLQ�DQ�XQGHUVWDQGLQJ�RI�WKH�$PHULFDQ�&LYLO�:DU�bb
b
6ODYHU\�'LYLGHV�WKH�1DWLRQb
b
$V�WKH�8QLWHG�6WDWHV�JUHZ�LQ�WKH�PLG�����V��VR�GLG�WKH�XVH�RI�VODYH�ODERU��:LWK�HDFK�QHZ�WHUULWRU\b
DGGHG��&RQJUHVV�KDG�WR�GHFLGH�ZKHWKHU�RU�QRW�VODYHU\�ZRXOG�EH�DOORZHG�WKHUH��7KH�JRDO�ZDV�WRb

PDLQWDLQ�D�EDODQFH�RIb
IUHH�DQG�VODYH�VWDWHV��EXWb
E\�WKH�����V�WKLV�ZDVb
SURYLQJ�GLIILFXOW�DQG�WKHb
QDWLRQ�ZDV�IXUWKHUb
GLYLGHG��7KH�8QLWHGb
6WDWHV�JRYHUQPHQW�KDGb
VXSSRUWHG�VODYHU\��DQG�LWb
EHFDPH�FOHDU�WKDW�LQb
RUGHU�WR�VWRS�LWb
VRPHWKLQJ�ELJ�ZRXOGb
QHHG�WR�KDSSHQ�bb
b
,Q�������$EUDKDPb
/LQFROQ�ZDV�HOHFWHGb
SUHVLGHQW��ZLGHQLQJ�WKHb
GLYLGH�EHWZHHQ�1RUWKHUQb

DQG�6RXWKHUQ�VWDWHV��7KH�1RUWKHUQ�HFRQRP\�ZDV�EDVHG�RQ�PDQXIDFWXULQJ��DQG�WKH�6RXWKHUQb
HFRQRP\�ZDV�EDVHG�RQ�DJULFXOWXUH�DQG�VODYH�ODERU��6RXWKHUQ�VWDWHV�VDZ�/LQFRQŖV�HOHFWLRQ�DV�Db
WKUHDW�WR�WKHLU�ZD\�RI�OLIH�DQG�LQb
WKH�IDOO�RI�������VHYHQ�6RXWKHUQb
VWDWHV��VHFHGHG ���RU�OHIW�WKH�8QLWHGb
6WDWHV��)RXU�PRUH�VWDWHV�VHFHGHGb
ZKHQ�/LQFROQ�XVHG�PLOLWDU\�IRUFHb
WR�WU\�WR�UHFODLP�D�IHGHUDO�EDVH�DWb
)RUW�6XPWHU��6RXWK�&DUROLQD��%\b
������WKH�6RXWKHUQ�VWDWHV�WKDWb
VHFHGHG�IRUPHG�WKH�&RQIHGHUDWHb
6WDWHV�RI�$PHULFD��EHJLQQLQJ�WKHb
&LYLO�:DU��2YHU�WKH�FRXUVH�RI�IRXUb
\HDUV��DQ�HVWLPDWHG��������b
$PHULFDQV�ORVW�WKHLU�OLYHV��,Q������b
WKH�ZDU�HQGHG�ZLWK�WKH�VXUUHQGHUb
RI�&RQIHGHUDWH�*HQHUDO�5REHUW�(�b
/HH�DW�WKH�$SSRPDWWR[�&RXQW\b
&RXUWKRXVH�LQ�9LUJLQLD�bb
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b
/LQFROQ�DQG�WKH�(PDQFLSDWLRQ�3URFODPDWLRQb
b
:KHQ�$EUDKDP�/LQFROQ�ZDV�HOHFWHG��KH�PDGH�QR�SURPLVH�WR�HQG�VODYHU\�LQ�WKH�8QLWHG�6WDWHV�b
$OWKRXJK�KH�EHOLHYHG�VODYHU\�ZDV�ZURQJ��KLV�JRDO�ZDV�WR�SUHVHUYH�WKH�8QLRQ��$W�WKH�FRQWLQXHG�XUJLQJb
RI�$EROLWLRQLVWV��/LQFROQ�WRRN�D�VWDQFH�RQ�VODYHU\�LQ�������+H�ZDUQHG�WKH�UHEHOOLQJ�6RXWKHUQ�VWDWHVb
WKDW�LI�WKH�ZDU�FRQWLQXHG��KH�ZRXOG�LVVXH�D��SURFODPDWLRQ ���RU�IRUPDO�DQQRXQFHPHQW��IUHHLQJ�HQVODYHGb
SHRSOH�LQ�&RQIHGHUDWH�VWDWHV��+LV�ZDUQLQJ�ZDV�LJQRUHG�DQG�RQ�-DQXDU\���������/LQFROQ�LVVXHG�WKHb
(PDQFLSDWLRQ�3URFODPDWLRQ���HPDQFLSDWLQJ�RU�IUHHLQJ�HQVODYHG�SHRSOH�LQ�VWDWHV�WKDW�FRQWLQXHG�WRb
ILJKW�WKH�8QLRQ��+RZHYHU��WKLV�SURFODPDWLRQ�KDG�OLWWOH�LPSDFW��7KH�(PDQFLSDWLRQ�3URFODPDWLRQ�RQO\b
DSSOLHG�WR�VWDWHV�WKDW�ZHUH�LQ�RSHQ�UHEHOOLRQ�DJDLQVW�WKH�8QLRQ��DQG�WKHVH�&RQIHGHUDWH�VWDWHV�VLPSO\b
LJQRUHG�LW��7ZR�\HDUV�ODWHU��LQ�������WKH��7KLUWHHQWK�$PHQGPHQW ��ZDV�DGGHG�WR�WKH�&RQVWLWXWLRQ�b
HQGLQJ�VODYHU\�LQ�WKH�8QLWHG�6WDWHV�RQFH�DQG�IRU�DOO�bb
b
$OWKRXJK�VODYHU\�ZDV�PDGH�LOOHJDO��EODFN�DQG�ZKLWH�$PHULFDQV�VWLOO�ZHUH�QRW�HTXDO��$IWHU�WKH�ZDU�b
ODQG�ZDV�UHWXUQHG�WR�WKH�IDPLOLHV�RI�VODYH�RZQHUV�RU�ERXJKW�E\�1RUWKHUQ�EXVLQHVVPHQ��)RUPHUO\b
HQVODYHG�SHRSOH��ZKR�KDG�QRW�EHHQ�SDLG�IRU�DQ\�RI�WKHLU�ZRUN��GLG�QRW�KDYH�PRQH\�WR�EX\�ODQG�b
)ROORZLQJ�WKH�ZDU��VHYHUDO�SODQV�WR�UHFRQVWUXFW�WKH�6RXWK�ZHUH�SXW�LQWR�SODFH��$IULFDQ�$PHULFDQVb
YRWHG��KDG�UHSUHVHQWDWLYHV�LQ�WKH�VWDWH�DQG�QDWLRQDO�OHJLVODWXUHV��DQG�WKH�)UHHGPHQŖV�%XUHDX�ZDVb
HVWDEOLVKHG�WR�SURYLGH�DLG�WR�QHZO\�IUHHG�VODYHV��1HZ�ODZV�ZHUH�FUHDWHG�WR�SURWHFW�$IULFDQb
$PHULFDQV�IURP�GLVFULPLQDWLRQ��EXW�LW�ZDVQŖW�ORQJ�EHIRUH�ZKLWHV�IRXQG�ZD\V�DURXQG�WKHVH�ODZV��$IWHUb
WKH�&LYLO�:DU��YLROHQFH�DJDLQVW�$IULFDQ�$PHULFDQV�LQFUHDVHG��,W�EHFDPH�FOHDU�WKDW�WKHUH�ZDV�VWLOO�Db
ORQJ�URDG�DKHDG�WR�IXOILOO�WKH�'HFODUDWLRQ�RI�,QGHSHQGHQFHŖV�SURPLVH�RI�ŗDOO�PHQ�FUHDWHG�HTXDO�Řb
b
$IWHU�WKH�5HDGLQJV��$QVZHU�7KHVH�4XHVWLRQV�bb
b
�����/RRN�DW�WKH�PDS�WRZDUG�WKH�WRS�RI�WKH�ILUVW�SDJH���ZDV�VODYHU\�DOORZHG�LQ�WKH�DUHD�WKDW�ZRXOGb
EHFRPH�:DVKLQJWRQ�6WDWH"�'RHV�WKLV�VXUSULVH�\RX�RU�GLG�\RX�DOUHDG\�NQRZ�WKLV"�+RZ�GRHV�WKLVb
PDNH�\RX�IHHO"bb
b

b

b
���:K\�GR�\RX�WKLQN�ŗVRPHWKLQJ�ELJ�ZRXOG�QHHG�WR�KDSSHQŘ�LQ�RUGHU�WR�HQG�VODYHU\�LQ�WKH�8QLWHGb
6WDWHV�E\�WKH�����V"bb
b

b

b
���:KDW�GRHV�ŗVHFHGHGŘ�PHDQ"�:KR�VHFHGHG�DQG�ZK\"b
b

b
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���+RZ�ORQJ�GLG�WKH�ZDU�ODVW��DQG�KRZ�PDQ\�GLHG"bb
b

b

b
���&ULWLFDO�7KLQNLQJ��+RZ�GRHV�WKH�QXPEHU�RI�SHRSOH�ZKR�GLHG�LQ�WKH�&LYLO�:DU�FRPSDUH�WR�WKHb
QXPEHU�RI�SHRSOH�ZKR�KDYH�GLHG�VR�IDU�IURP�&RYLG����LQ�WKH�8QLWHG�6WDWHV"�8OWLPDWHO\��ZKLFK�GRb
\RX�WKLQN�LV�PRUH�GHDGO\"b
b

b

b
���&ULWLFDO�7KLQNLQJ��(YHQ�DIWHU�$IULFDQ�$PHULFDQ�VODYHV�ZHUH�IUHH���QRW�HYHU\WKLQJ�ZDV�HTXDO��:KDWb
JDLQV�ZHUH�PDGH�IRU�$IULFDQ�$PHULFDQV�DIWHU�WKH�&LYLO�:DU��DQG�ZKDW�WKLQJV�VWLOO�OHIW�$IULFDQb
$PHULFDQV�8QHTXDO"b b
b

b

b
b
6XPPDU\ ��b

Ɣ 7KH�&LYLO�:DU�ODVWHG�IURP�������������b
Ɣ 6ODYHU\�ZDV�WKH�URRW�FDXVH�RI�WKH�&LYLO�:DU�b
Ɣ (OHYHQ�VWDWHV�VHFHGHG�IURP�WKH�8QLWHG�6WDWHV�DQG�IRUPHG�WKH�&RQIHGHUDWH�6WDWHV�RI�$PHULFD�b
Ɣ 7KH�8QLWHG�6WDWHV�$UP\�ZDV�OHG�E\�3UHVLGHQW�$EUDKDP�/LQFROQ�DQG�*HQHUDO�8O\VVHV�6��*UDQW�b
Ɣ 7KH�&RQIHGHUDWH�$UP\�ZDV�OHG�E\�3UHVLGHQW�-HIIHUVRQ�'DYLV�DQG�*HQHUDO�5REHUW�(��/HH�bb
Ɣ /LQFROQ�LVVXHG�WKH�(PDQFLSDWLRQ�3URFODPDWLRQ�LQ�������IUHHLQJ�VODYHV�LQ�&RQIHGHUDWH�6WDWHV�b
Ɣ ,Q������WKH�7KLUWHHQWK�$PHQGPHQW�PDGH�VODYHU\�LOOHJDO�LQ�WKH�8QLWHG�6WDWHV�b
Ɣ $OWKRXJK�VODYHU\�ZDV�LOOHJDO��EODFN�DQG�ZKLWH�$PHULFDQV�ZHUH�QRW�\HW�HTXDO�b

b
b
5HIHUHQFHV�b
b
%RZHU��%HUW��DQG�'LDQH�+DUW���+LVWRU\�$OLYH���7KH�8QLWHG�6WDWHV�WKURXJK�,QGXVWULDOLVP���6WXGHQW�HGLWLRQ�b

+DVVOHU��:DUUHQ�:���DQG�-HQQLIHU�/��:HEHU���$PHULFDQ�&LYO�:DU����(QF\FORSÑGLD�%ULWDQQLFD���(QF\FORSÑGLD�%ULWDQQLFD�b

LQF��b

��$SU��������ZZZ�EULWDQQLFD�FRP�HYHQW�$PHULFDQ�&LYLO�:DU��$FFHVVHG���0D\������b

6WHIRII��5HEHFFD���$�<RXQJ�3HRSOH
V�+LVWRU\�RI�WKH�8QLWHG�6WDWHV���5HY��DQG�XSGDWHG�HG���1HZ�<RUN��6HYHQ�6WRULHV�������b
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127(���,Q�RUGHU�IRU�\RX�WR�HGLW�WKLV�GRFXPHQW��\RX�ZLOO�QHHG�WR�JR�WR�WKH�³)LOH´�PHQX�DQG�FOLFN�³PDNH�D�FRS\�´�
DQG�WKHQ�\RX�ZLOO�KDYH�\RXU�RZQ�FRS\�RI�WKH�GRFXPHQW�WR�HGLW���)RU�RQOLQH�HGLWLRQ��
�
:HHN�RI�-XQH���WR�������� &LYLO�:DU�3HUVSHFWLYHV�&KRLFH���

�
0XOWLSOH�3HUVSHFWLYHV�RQ�WKH�&LYLO�:DU��$ORQ]R�-DFNVRQ�������

��
%DFNJURXQG����:KHQ�ZH�WKLQN�RI�ZD\V�LQ�ZKLFK�$IULFDQ�$PHULFDQV�FRQWULEXWHG�WR�WKH�GHIHDW�RI�WKH�&RQIHGHUDF\�
�7KH�6RXWK���ZH�W\SLFDOO\�WKLQN�RI�WKHLU�PLOLWDU\�VHUYLFH��%HWZHHQ���������DQG���������$IULFDQ�$PHULFDQV�
VHUYHG�LQ�WKH�8QLRQ��1RUWK��$UP\�DQG�1DY\��:KLOH�PDQ\�$IULFDQ�$PHULFDQV�PHW�WKH�HQHP\�GLUHFWO\�LQ�FRPEDW��
WKRVH�KHOG�LQ�VODYHU\�LQ�WKH�6RXWK�DOVR�PDQDJHG�WR�KDYH�LQGLUHFW�DQG�TXLHW�RIIHQVHV��6RPH�UDQ�DZD\��VRPH�
ZHUH�VSLHV��VRPH�VDERWDJHG�WKH�VRXWK��DQG�VRPH�DFWLYHO\�KHOSHG�QRUWKHUQ�WURRSV��7KHLU�DFWLRQV�DQG�WKHLU�
GHVLUH�IRU�IUHHGRP�QRW�RQO\�ZHDNHQHG�WKH�&RQIHGHUDF\�EXW�DOVR�KHOSHG�UHGHILQH�WKH�SXUSRVH�RI�WKH�ZDU�IURP�
UHVWRULQJ�WKH�8QLRQ�WR�DEROLVKLQJ�VODYHU\��
�
3DUW������$ORQ]R�-DFNRQ�ZDV�RQH�VXFK�SHUVRQ��+H�ZDV�HQVODYHG�LQ�WKH�WRZQ�RI�*HRUJHWRZQ��6RXWK�&DUROLQD��+LV�
PDVWHU�KDG�KLP�ZRUN�LQ�D�VWDEOHV��D�SODFH�ZKHUH�KRUVHV�DUH�NHSW�DQG�FDUHG�IRU���DQG�KH�ZRUNHG�RQ�D�IODW�ULYHU�
ERDW�PRYLQJ�VXSSOLHV�DURXQG��$IWHU�WKH�ZDU��WKH�8QLWHG�6WDWHV�JRYHUQPHQW�LQWHUYLHZHG�SHRSOH�ZKR�KDG�KHOSHG�
WKH�1RUWK�DQG�ORVW�SURSHUW\��%HORZ�LV�$ORQ]R�-DFNVRQ¶V�LQWHUYLHZ���$V�\RX�UHDG��KLJKOLJKW�RU�XQGHUOLQH�ZKDW�
\RX�WKLQN�DUH�LPSRUWDQW�PRPHQWV�LQ�$ORQ]R�-DFNVRQ¶V�DFFRXQW��DQG�FRQVLGHU�WKH�IROORZLQJ�TXHVWLRQV��
�

�� :KDW�GHWDLOV�GR�ZH�OHDUQ�DERXW�$ORQ]R�-DFNVRQ¶V�OLIH"�+RZ�ROG�LV�KH��ZKHUH�GRHV�KH�OLYH��DQG�ZKDW�
RWKHU�WKLQJV�GR�ZH�OHDUQ"��

�� +RZ�GLG�$ORQ]R�-DFNVRQ�KHOS�WKH�8QLRQ��1RUWK��DJDLQVW�WKH�&RQIHGHUDF\��6RXWK�"��
�
0\�QDPH�LV�$ORQ]R�-DFNVRQ�±�,�ZDV�ERUQ�D�VODYH��LQ�WKH�VWDWH�RI�9LUJLQLD�²�DQG�DP����\HDUV�RI�DJH�²�,�UHVLGH�
DW�*HRUJHWRZQ�VWDWH�RI�6RXWK�&DUROLQD�DQG�DP�D�/LYHU\�>KRUVH@�VWDEOH�NHHSHU�E\�RFFXSDWLRQ����,�KDYH�OLYHG�DOO�
WKH�WLPH�DW�*HRUJHWRZQ�VLQFH������²�DQG�IURP�WKDW�WLPH�ZDV�D�VODYH�XQWLO�PDGH�IUHH�E\�WKH�ZDU�ZKHQ�WKH�86��
IRUFHV�FDPH�WR�*HRUJHWRZQ�LQ�)HEUXDU\������²�:KHQ�WKH�ZDU�EHJDQ�LQ�������,�EHORQJHG�WR�0U�-RVHSK�%��
3\DWW�ZKR�OLYHG�RQ�KLV�RZQ�SODQWDWLRQ�DERXW���PLOHV�IURP�*HRUJHWRZQ��KH�OLYHV�WKHUH�QRZ���)RU����\HDUV�MXVW�
EHIRUH�WKH�ZDU�,�KLUHG�>DOORZHG�WR�ZRUN�DZD\�IURP�WKH�GLUHFW�FRQWURO�RI�KLV�PDVWHU@����:KHQ�WKH�ZDU�EHJDQ�,�ZDV�
HPSOR\HG�DV�³KRVWOHU´�>KRUVH�NHHSHU@��LQ�WKH�VDPH�OLYHU\�VWDEOH�ZKLFK�,�QRZ�NHHS�RQ�P\�RZQ�DFFRXQW�����,�
UHPDLQHG�HPSOR\HG����XQWLO�)HEUXDU\������²�ZKHQ�,�KLUHG�D�IODW�ERDW�>ZRUNHG�RQ�D�FDUJR�PRYLQJ�ERDW@�DW�
*HRUJHWRZQ�DQG�GLG�IUHLJKWLQJ�EXVLQHVV«�
�
:KLOH�,�ZDV�RQ�P\�IODW�ERDW�RQ�%ODFN�5LYHU�DERXW����RU����PLOHV�IURP�*HRUJHWRZQ�E\�ZDWHU����ZKLWH�PHQ�FDPH�
QHDU�WKH�ERDW�ZKLFK�ZDV�DW�WKH�EDQN�RI�WKH�ULYHU�²�,�ZDV�RQ�WKH�ERDW�ZLWK�RQO\�RQH�SHUVRQ��D�FRORUHG�PDQ��LQ�
P\�HPSOR\�QDPHG�³+HQU\´���$V�VRRQ�DV�WKH���ZKLWH�PHQ�VDZ�ZH�ZHUH�FRORUHG�PHQ�WKH\�FDPH�WR�WKH�ERDW�DQG�
VDLG�³ZH�DUH�<DQNHH�>1RUWKHUQ@�VROGLHUV��DQG�KDYH�HVFDSHG�IURP�WKH�UHEHO�³VWRFNDGH´�>SULVRQ�FDPS@�DW�
)ORUHQFH��ZH�DUH�\RXU�IULHQGV�FDQ¶W�\RX�GR�VRPHWKLQJ�IRU�XV�ZH�DUH�QHDUO\�SHULVKHG�>VLFN�WR�GHDWK@����´�,�LQYLWHG�
WKHP�WR�FRPH�RQ�WKH�ERDW�DQG�WROG�WKHP�,�ZRXOG�KXUU\�DQG�FRRN�IRRG�IRU�WKHP���7KH\�ZHUH�YHU\�ZHDN�²�DQG�
KDG�QR�ZHDSRQV�²�7KH\�KDG�QR�VKRHV�RQ�²�,W�ZDV�WKHQ�ZLQWHU�ZHDWKHU��DQG�FROG��7KH���<DQNHHV�GLG�QRW�
VXJJHVW�DQ\WKLQJ�IRU�PH�WR�GR�IRU�WKHP�H[FHSW�WR�IHHG�WKHP�²�DQG�ZDQWHG�WR�JHW�WR�WKH�JXQ�ERDWV�>WR�JHW�WR�WKH�
VDIHW\�RI�1RUWKHUQ�ERDWV@�²�7KH\�GLG�QRW�NQRZ�ZKHUH�WKH�JXQ�ERDWV�ZHUH�²�,�GLG�²�DQG�,�WROG�WKHP�,�ZRXOG�
WDNH�WKHP�ZKHUH�WKH\�FRXOG�JHW�WR�WKH�JXQ�ERDWV�XQPROHVWHG��7KH\�GLG�QRW�WKUHDWHQ�PH�RU�XVH�DQ\�YLROHQFH�²�
WKH\�ZHUH�YHU\�IULHQGO\�DQG�JODG�WR�JHW�LQWR�VXFK�JRRG�KDQGV�²�7KH\�VKRZHG�WKDW�WKH\�IHOW�YHU\�JUDWHIXO�²�
,Q�DERXW���GD\V�WLPH�ZH�FDPH�WR�³1RUWK�,VODQG´��DERXW����PLOHV�IURP�*HRUJHWRZQ��ZKLFK�,�WKHQ�NQHZ�ZDV�LQ�
SRVVHVVLRQ�>FRQWURO@�RI�WKH�8QLRQ�IRUFHV�²�,�JRW�WKHUH�LQ�WKH�QLJKW�DQG�ODQGHG�WKH���VROGLHUV�LQ�P\�VPDOO�ERDW�²�
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,�VKRZHG�WKHP�WKH�GLUHFWLRQ�WR�FURVV�WKH�,VODQG�VR�DV�WR�JHW�WR�WKH�JXQ�ERDWV�²�,�NQHZ�WKHUH�ZHUH�PDQ\�RI�WKH�
JXQ�ERDW�SHRSOH�RQ�WKH�VKRUH�WKHUH�DW�WKDW�WLPH�²�,�VDZ�WKH���VROGLHUV�JR�DV�,�GLUHFWHG�²�,�QHYHU�VDZ�RU�KHDUG�
IURP�DQ\�RI�WKH���VROGLHUV�DIWHUZDUGV�²�EXW�WKURXJK�D�FRORUHG�PDQ�QDPHG�³0LOOHU´��ZKR�ZDV�RQ�WKH�VKRUH�QHDU�
WKH�JXQERDWV��OHDUQHG�WKDW�WKH���VROGLHUV�KDG�JRW�WR�WKH�IOHHW�²�³0LOOHU´�WROG�PH�WKLV�DERXW���ZHHNV�DIWHU�,�WRRN�
WKH���VROGLHUV�²�KH�VDZ�WKHP�DQG�GHVFULEHG�WKHP�VR�WKDW�,�ZDV�FHUWDLQ�KH�KDG�VHHQ�WKH�VDPH���VROGLHUV�VDIH�
LQ�WKH�SURWHFWLRQ�RI�WKH�JXQ�ERDWV��
�
3DUW�����$QVZHU�WKH�IROORZLQJ�TXHVWLRQV�EHORZ��EDVHG�RQ�WKH�WH[W��LQ�\RXU�RZQ�ZRUGV���
�
���:KDW�GHWDLOV�GLG�\RX�OHDUQ�DERXW�$ORQ]R�-DFNVRQ¶V�OLIH"�(YHQ�WKRXJK�KH�ZDV�D�VODYH��KH�KDG�VRPH�
LQGHSHQGHQFH��:KDW�GR�\RX�WKLQN�KLV�UHODWLRQVKLS�ZLWK�KLV�HQVODYHU�ZDV�OLNH"�
�

�

�
���+RZ�GLG�$ORQ]R�-DFNVRQ�KHOS�WKH�1RUWKHUQ�VROGLHUV"�*LYH�VSHFLILF�H[DPSOHV�IURP�WKH�WH[W���
�

�

�
���:KDW�VNLOOV�DQG�TXDOLWLHV�GR�\RX�WKLQN�$ORQ]R�-DFNVRQ�KDG�WKDW�HQDEOHG�KLP�WR�KHOS�WKH�1RUWKHUQ�6ROGLHUV"�
+RZ�GR�\RX�WKLQN�WKRVH�VNLOOV�PLJKW�KDYH�DOVR�PDGH�KLP�D�JRRG�VS\"��
�

�

�
���7KH�VRXWK�ZDV�YHU\�UHOLDQW�RQ�VODYH�ODERU�WR�JHW�DQ\WKLQJ�GRQH��7KLV�VDYHG�ZKLWH�HQVODYHUV�PRQH\��EXW�
HQGHG�XS�FRVWLQJ�WKHP�LQ�WKH�HQG��+RZ�GR�VWRULHV�OLNH�$ORQ]R�-DFNVRQ¶V�VKRZ�WKH�ZHDNQHVV�RI�WKH�V\VWHP�RI�
VODYHU\��D�V\VWHP�EDVHG�RQ�RSSUHVVLRQ�DQG�LQMXVWLFH��DQG�WKH�SRZHU�RI�LQGLYLGXDOV��OLNH�$ORQ]R�-DFNVRQ"��
�

�

�
�
$GDSWHG�)URP���$PHULFD�LQ�&ODVV��1DWLRQDO�&HQWHU�IRU�+XPDQLWLHV��7KH�(QVODYHG�DQG�WKH�&LYLO�:DU�
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127(���,Q�RUGHU�IRU�\RX�WR�HGLW�WKLV�GRFXPHQW��\RX�ZLOO�QHHG�WR�JR�WR�WKH�³)LOH´�PHQX�DQG�FOLFN�³PDNH�D�FRS\�´�
DQG�WKHQ�\RX�ZLOO�KDYH�\RXU�RZQ�FRS\�RI�WKH�GRFXPHQW�WR�HGLW���)RU�RQOLQH�HGLWLRQ��
�
:HHN�RI�-XQH���WR�������� &LYLO�:DU�3HUVSHFWLYHV�&KRLFH���

�
0XOWLSOH�3HUVSHFWLYHV�RQ�WKH�&LYLO�:DU��%HOOH�%R\G��)URP�+HU�$XWRELRJUDSK\��������

�
3DUW������'XULQJ�WKH�&LYLO�:DU��PDQ\�ZRPHQ�FKDOOHQJHG�JHQGHUHG�H[SHFWDWLRQV��OLNH�WKHUH�ZHUH�FHUWDLQ�WKLQJV�
RQO\�PHQ�GLG��DQG�FHUWDLQ�WKLQJV�RQO\�ZRPHQ�GLG���:RPHQ�ZRUNHG�VHFUHWO\�DQG�RSHQO\�WR�KHOS�WKHLU�VLGH�LQ�WKH�
ZDU��:RPHQ�WRRN�WKH�LQLWLDWLYH�WR�DFW�DV�VSLHV��VROGLHUV��QXUVHV��DQG�PDQ\�RWKHU�UROHV�WR�VKDSH�WKH�RXWFRPH�RI�
WKH�ZDU��%HFDXVH�WKHUH�ZHUH�VR�PDQ\�H[SHFWDWLRQV�IRU�WKH�ZD\�ZRPHQ�ZHUH�WR�DFW��PDQ\�ZRPHQ�WRRN�
DGYDQWDJH�RI�WKLV��5HDG�WKH�IROORZLQJ�SDVVDJH�DQG�KLJKOLJKW�WKUHH�NH\�GHWDLOV�RI�\RXU�FKRRVLQJ�IURP�%HOOH�
%R\G¶V�VWRU\��IRFXVLQJ�RQ�KRZ�VKH�ZDV�DEOH�WR�XVH�KHU�VWUHQJWK�DQG�LQWHOOLJHQFH�WR�KHU�DGYDQWDJH���
�
,�ZDV�ULGLQJ�RXW�RQH�HYHQLQJ�ZLWK�WZR�\RXQJ�RIILFHUV��RQH�D�FRXVLQ�DQG�WKH�RWKHU�D�IULHQG��ZKHQ�P\�KRUVH«�
WRRN�IULJKW��DQG�UDQ�DZD\�ZLWK�PH«�,�IDLOHG�WR�VWRS�KLP�XQWLO�KH�KDG�FDUULHG�PH�ZLWKLQ�WKH��IHGHUDO��OLQHV«�P\�
FRPSDQLRQV�FRXOG�QRW«�IROORZ�PH��,�IHOW�UDWKHU�XQFRPIRUWDEOH��QRW�NQRZLQJ�H[DFWO\�KRZ�WR�DFW��EXW�,�VRRQ�PDGH�
XS�P\�PLQG�WKDW��YDORU ��ZRXOG�EH�WKH�EHWWHU�SDUW�RI��GLVFUHWLRQ«��VR��ULGLQJ�VWUDLJKW�XS�WKH�RIILFHU�LQ�FRPPDQG��,�
VDLG���³,�EHJ�\RXU�SDUGRQ���\RX�PXVW�NQRZ�,�KDYH�EHHQ�WDNLQJ�D�ULGH�ZLWK�VRPH�RI�P\�IULHQGV��P\�KRUVH�UDQ�
DZD\�ZLWK�PH��DQG�KDV�FDUULHG�PH��ZLWKLQ�\RXU�OLQHV ���,�DP�\RXU�FDSWLYH��EXW�,�EHJ�\RX�ZLOO�SHUPLW�PH�WR�UHWXUQ�´�
³:H�DUH�H[FHHGLQJO\�SURXG�RI�RXU�EHDXWLIXO�FDSWLYH�´�UHSOLHG�RQH�RI�WKH�RIILFHUV��ZLWK�D�ERZ��³EXW�RI�FRXUVH�ZH�
FDQQRW�WKLQN�RI��GHWDLQLQJ��\RX�´�7KHQ��DIWHU�D�PRPHQW¶V�SDXVH��KH�DGGHG���³0D\�ZH�KDYH�WKH�KRQRU�RI�HVFRUWLQJ�
\RX�EH\RQG�RXU�OLQHV�DQG�UHVWRULQJ�\RX�WR�WKH�FXVWRG\�RI�\RXU�IULHQGV��,�VXSSRVH�WKHUH�LV�QR�IHDU�RI�WKRVH�
FRZDUGO\��UHEHOV ��WDNLQJ�XV�SULVRQHUV"´�³,�KDG�VFDUFHO\�KRSHG�´�,�UHSOLHG��³IRU�VXFK�DQ�KRQRU��,�WKRXJKW�\RX�ZRXOG�
SUREDEO\�KDYH�JLYHQ�PH�D�SDVV��EXW�VLQFH�\RX�DUH�VR�NLQG�DV�WR�RIIHU�\RXU�VHUYLFHV�LQ�SHUVRQ��,�FDQQRW�GR�
RWKHUZLVH�WKDQ�DFFHSW�WKHP��+DYH�QR�IHDU��JHQWOHPHQ��RI�WKHVH�µFRZDUGO\�UHEHOV�¶´����2II�ZH�VWDUWHG��DQG�
LPDJLQH�WKH�EODQN�ORRNV�ZKHQ«�P\�&RQIHGHUDWH�IULHQGV��ZKR�KDG�EHHQ�DQ[LRXVO\�ZDLWLQJ�IRU�PH��URGH�RXW�IURP�
WKHLU��DPEXVK��DQG�MRLQHG�WKH�SDUW\«�>,�VDLG@�ZLWK�D�ODXJK��WR�WKH�&RQIHGHUDWHV��³+HUH�DUH�WKH�WZR�SULVRQHUV�,�
KDYH�EURXJKW�\RX�´�7KHQ��WXUQLQJ�WR�WKH�)HGHUDO�RIILFHUV��,�VDLG���³+HUH�DUH�WKH�WZR�µFRZDUGO\�UHEHOV¶�ZKRP�\RX�
KRSHG�WKHUH�ZDV�QR�GDQJHU�RI�PHHWLQJ�´�7KH\�ORRNHG�GRXEWIXOO\�DQG�LQTXLULQJO\�DW�PH��DQG��DIWHU�D�VKRUW�SDXVH��
H[FODLPHG�DOPRVW��VLPXOWDQHRXVO\����³$QG�ZKR��SUD\��LV�WKH�ODG\"´�³%HOOH�%R\G��DW�\RXU�VHUYLFH�´�,�UHSOLHG��³*RRG�
*RG��7KH�UHEHO�VS\�´�>WKH�)HGHUDO�RIILFHUV�H[FODLPHG@��>,�UHSOLHG�DJDLQ@��³6R�EH�LW��VLQFH�\RXU��MRXUQDOV��KDYH�
KRQRUHG�PH�ZLWK�WKDW�WLWOH�´����ZH�HVFRUWHG�WKHP��ZLWKRXW�DQ\�DWWHPSW�DW�UHVLVWDQFH�DW�WKHLU�SDUW��WR�
KHDG�TXDUWHUV��DQG�UHODWHG�DOO�WKH�FLUFXPVWDQFHV�RI�WKH�DGYHQWXUH�WR�WKH�RIILFH�LQ�FRPPDQG��ZKR�RUGHUHG�WKH�
><DQNHHV@��GHWDLQHG�´��
�

�����.H\�7HUPV������
�

IHGHUDO���QRUWKHUQ YDORU���EUDYHU\ GLVFUHWLRQ���VHFUHF\��
ZLWKLQ�\RXU�OLQHV���RQ�\RXU�VLGH GHWDLQLQJ���KROGLQJ UHEHOV���VRXWKHUQ�VLGH��FRQIHGHUDF\��
DPEXVK���FDSWXUH�E\�VXUSULVH VLPXOWDQHRXVO\���VDPH�WLPH�
MRXUQDOV���QHZVSDSHUV <DQNHHV���QRUWKHUQHUV��XQLRQ� �
�
%R\G��%�����������%HOOH�%R\G�LQ�&DPS�DQG�3ULVRQ���1HZ�<RUN��%OHORFN�	�&RPSDQ\���S���������/��$FNHU��5��/HH��0��/HSODQWH��*��6SLHOPDQ��
	�&��4XDQ����������:RPHQ�LQ�WKH�&LYLO�:DU��$�8QLW�RI�6WXG\�IRU�*UDGHV���������/RV�$QJHOHV��1DWLRQDO�&HQWHU�IRU�+LVWRU\�LQ�WKH�6FKRROV��
8&/$���S�����������
�
�
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3DUW������$QVZHU�WKH�IROORZLQJ�TXHVWLRQV�EDVHG�RQ�WKH�UHDGLQJV���
�
���,Q�\RXU�RZQ�ZRUGV��WZR�WR�ILYH�VHQWHQFHV���VXPPDUL]H�ZKDW�KDSSHQHG�WR�%HOOH�%R\G��EDVHG�RQ�WKH�
UHDGLQJ�DERYH���
�

�

�
���:KDW�ULVNV�GLG�%HOOH�%R\G�WDNH"�:KDW�HYLGHQFH�VKRZV�VKH�ZDV�DZDUH�RI�WKRVH�ULVNV"�
�

�

�
���+RZ�GR�\RX�WKLQN�%HOOH�%R\G¶V�JHQGHU�LPSDFWHG�KHU�DELOLW\�WR�IRRO�WKH�QRUWKHUQ�VROGLHUV"�'R�\RX�
WKLQN�LW�KHOSHG�RU�KXUW�KHU"�'R�\RX�WKLQN�D�PDQ�ZRXOG�KDYH�EHHQ�DEOH�WR�GR�ZKDW�%HOOH�%R\G�GLG"��
�

�

�
���:KDW�HYLGHQFH�LQ�WKH�WH[W�WHOOV�\RX�WKLV�HYHQW�ZDV�QRW�WKH�ILUVW�WLPH�%HOOH�%R\G�KDG�ZRUNHG�DV�D�VS\�
RU�FKDOOHQJHG�QRUWKHUQ�VROGLHUV"��
�

�

�
���,Q�WKH�HQG��WKH�QRUWKHUQHUV�DSSHDUHG�WR�KDYH�VRPH�NQRZOHGJH�RI�D�VRXWKHUQ�IHPDOH�VS\��:K\�GR�\RX�
WKLQN�WKH\�VWLOO�IHOO�IRU�%HOOH�%R\G¶V�SODQ"��
�
�

�

�
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127(���,Q�RUGHU�IRU�\RX�WR�HGLW�WKLV�GRFXPHQW��\RX�ZLOO�QHHG�WR�JR�WR�WKH�³)LOH´�PHQX�DQG�FOLFN�³PDNH�D�FRS\�´�
DQG�WKHQ�\RX�ZLOO�KDYH�\RXU�RZQ�FRS\�RI�WKH�GRFXPHQW�WR�HGLW���)RU�RQOLQH�HGLWLRQ��
�
:HHN�RI�-XQH���WR�������� &LYLO�:DU�3HUVSHFWLYHV�&KRLFH���

�
0XOWLSOH�3HUVSHFWLYHV�RQ�WKH�&LYLO�:DU��7KRPDV�6\OYDQXV�

�
%DFNJURXQG����&KLQHVH�LPPLJUDWLRQ�WR�WKH�8QLWHG�6WDWHV�KDV�D�FRPSOLFDWHG�KLVWRU\��0DQ\�&KLQHVH�,PPLJUDQWV�
DUULYHG�WR�WKH�8QLWHG�6WDWHV�DORQJ�WKH�3DFLILF�&RDVW�LQ�WKH�����V�GXULQJ�WKH�*ROG�5XVK��DQG�DOVR�FRQWULEXWHG�D�
VLJQLILFDQW�DPRXQW�RI�ODERU�LQ�EXLOGLQJ�WKH�ILUVW�UDLOURDGV�LQ�WKH�8QLWHG�6WDWHV��7KHVH�QHZ�LPPLJUDQWV�ZHUH�PHW�
ZLWK�D�VLJQLILFDQW�DPRXQW�RI�UDFLDO�EDFNODVK�E\�ZKLWHV��$IWHU�WKH�&LYLO�:DU��&KLQHVH�LPPLJUDWLRQ�WR�WKH�8QLWHG�
6WDWHV�ZDV�RXWODZHG�LQ������E\�WKH�3DJH�$FW��DQG�WKHQ�DJDLQ�LQ������E\�WKH�&KLQHVH��([FOXVLRQ����WR�NHHS�RXW��
$FW��:KLOH�&KLQHVH�,PPLJUDWLRQ�ZDV�VWLOO�EDQQHG��LQ������WKH�6XSUHPH�&RXUW�UXOHG�LQ��<LFN�:R�Y��+RSNLQV��WKDW�
&KLQHVH�SHRSOH�PXVW�EH�JLYHQ�WKH�VDPH�SURWHFWLRQ�XQGHU�WKH�ODZ�DV�ZKLWH�SHRSOH��7UXO\��KLVWRU\�RI�HDUO\�
&KLQHVH�,PPLJUDWLRQ�WR�WKH�8QLWHG�6WDWHV�LV�PL[HG�DQG�GLVWUHVVLQJ��'HVSLWH�WKLV��DW�OHDVW����&KLQHVH�$PHULFDQV�
IRXJKW�LQ�WKH�&LYLO�:DU��DOO�PDNLQJ�LPSRUWDQW�FRQWULEXWLRQV�WR�WKH�ZDU�HIIRUW��7RGD\��\RX�ZLOO�UHDG�DERXW�RQH�
&KLQHVH�$PHULFDQ�VROLGHU�IRU�WKH�1RUWK��7KRPDV�6\OYDQXV��+H�ZDV�EURXJKW�WR�WKH�8QLWHG�6WDWHV�DV�DQ�RUSKDQ��
HQVODYHG��DQG�WKHQ�HVFDSHG�WR�MRLQ�WKH�8QLRQ��1RUWKHUQ��$UP\�LQ�WKH�&LYLO�:DU��7KH�DUWLFOH�\RX�DUH�UHDGLQJ�LV�
DQ��RELWXDU\ ���ZKLFK�LV�DQ�DUWLFOH�LQ�D�QHZVSDSHU�PDUNLQJ�WKH�GHDWK�RI�D�SHUVRQ��7KRPDV�6\OYDQXV�GLHG�LQ�������
DIWHU�ERWK�&KLQHVH�H[FOXVLRQ�ODZV�ZHUH�SDVVHG��DQG�DIWHU�WKH�FRXUW�UXOHG�&KLQHVH�SHRSOH�DOUHDG\�LQ�WKH�8QLWHG�
6WDWHV�ZHUH�WR�EH�JLYHQ�HTXDO�SURWHFWLRQ�XQGHU�WKH�ODZ��7KRPDV�6\OYDQXV�OLYHG�LQ�D�WLPH�ZKHUH�&KLQHVH�
SHRSOH�ZHUH�VXEMHFWHG�WR�D�WHUULEOH�DPRXQW�RI�RIILFLDO�DQG�HYHU\GD\�UDFLVP��<HW��ZKHQ�KH�GLHG�LQ�������PRUH�
WKDQ����QHZVSDSHUV�KDG�DUWLFOHV�DERXW�KLV�OLIH��7KDW�LV�OLNH�WKH���WK�FHQWXU\�HTXLYDOHQW�RI�WHQV�RI�WKRXVDQGV�RI�
IROORZHUV�VHHLQJ�\RXU�SRVW�WRGD\��$V�\RX�UHDG�RQH�RI�7KRPDV�6\OYDQXV¶V�RELWXDULHV��FRQVLGHU�KLV�DFWLRQV�
GXULQJ�WKH�&LYLO�:DU��DQG�ZK\�VR�PDQ\�QHZVSDSHUV�DW�WKH�WLPH�ZURWH�DERXW�KLP��GHVSLWH�DOO�RI�WKH�UDFLVP�
&KLQHVH�$PHULFDQV�IDFHG���
�
3DUW������5HDG�WKH�RELWXDU\�EHORZ�DQG�KLJKOLJKW�RU�XQGHUOLQH�DW�OHDVW�IRXU�IDFWV�\RX�FRQVLGHU�HVSHFLDOO\�LPSRUWDQW�
DERXW�7KRPDV�6\OYDQXV¶�OLIH��
�
7KH�1HZ�<RUN�7LPHV -XQH����������

�
2XU�&KLQHVH�6ROGLHU�%XULHG7KH�6LQJXODU�&DUHHU�RI�7KRPDV�6\OYDQXV�(QGHG��

�
,QGLDQD��3HQQ���-XQH�����²�:KHQ�WKH�JUL]]OHG�YHWHUDQV�RI�,QGLDQD�3RVW��1R������*�$�5���RQ�7XHVGD\�ODLG�WR�
UHVW�WKHLU�FRPUDGH�7KRPDV�6\OYDQXV��WKH\�EXULHG�D�VROGLHU�ZKRVH�OLIH�KDG�EHHQ�RI�PRUH�WKDQ�SDVVLQJ�LQWHUHVW��
�
6\OYDQXV�ZDV�>&KLQHVH@��DERXW�IRUW\�VL[�\HDUV�RI�DJH��+H�ZDV�ERUQ�LQ�+RQJ�NRQJ��VLQJXODUO\�HQRXJK��RQ�WKH�
)RXUWK�RI�-XO\��,Q������D�3UHVE\WHULDQ�PLVVLRQDU\�EURXJKW�KLP�WR�3KLODGHOSKLD�DQG�WDXJKW�KLP�WKH�(QJOLVK�
ODQJXDJH��:KHQ�WKH�ZDU�EURNH�RXW��>7KRPDV�6\OYDQXV@�ZHQW�WR�WKH�IURQW�DV�D�SULYDWH�LQ�WKH�(LJKW\�ILUVW�
3HQQV\OYDQLD�9ROXQWHHUV��+H�PDGH�D�JRRG�VROGLHU��EXW�LOO�KHDOWK�FRPSHOOHG�KLV�GLVFKDUJH�ODWH�������
�
1LQH�PRQWKV�ODWHU�KH�KDG�VR�IDU�UHFRYHUHG�WKDW�KH�UH�HQOLVWHG�LQ�&RPSDQ\�'��)RUW\�VHFRQG�1HZ�<RUN��:LWK�WKLV�
FRPPDQG�KH�IRXJKW�JDOODQWO\�LQ�WKH�VHYHQ�GD\V¶�EDWWOH�EHIRUH�5LFKPRQG��DQG�GLG�KLV�SDUW�LQ�WKH�:LOGHUQHVV�DQG�
DW�6SRWWV\OYDQLD��DQG�LQ�WKH�VHULHV�RI�HQJDJHPHQWV�LQ�IRUPDW�RI�3HWHUVEXUJ��+H�ZDV�D�&RUSRUDO�RI�WKH�&RORU�
*XDUGV�DW�&ROG�+DUERU��:KHQ�WKH ��EUHDVWZRUNV���GHIHQVHV��ZHUH�FKDUJHG��DOO�WKH�RWKHUV�GHWDLOHG�WR�KROG�XS�WKH�
IODJ�IHOO��EXW�WKH�SOXFN\�>7KRPDV�6\OYDQXV@�ZDYHG�WKH�6WDUV�DQG�6WULSHV�GHILDQWO\�DQG�VXUYLYHG��'XULQJ�WKH�
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DVVDXOW�RQ�3HWHUVEXUJ�7RP�IHOO�LQWR�&RQIHGHUDWH�KDQGV��DQG�XQWLO�WKH�ZDU�FORVHG�KH�VSHQW�KLV�GD\V�LQ�WKH�
SULVRQV�RI�$QGHUVRQYLOOH�DQG�-DFNVRQYLOOH��
�
7RP�HDUO\�EHFDPH�D�&KULVWLDQ��)RU�QHDUO\�WZHQW\�\HDUV�KH�KDG�EHHQ�OLYLQJ�KHUH�DQG�ZDV�D�GHYRXW�PHPEHU�RI�
WKH�0HWKRGLVW�(SLVFRSDO�&KXUFK��+H�WRRN�RXW�QDWXUDOL]DWLRQ�SDSHUV�DW�3LWWVEXUJ�LQ�������DQG�LV�VDLG�WR�KDYH�
EHHQ�WKH�ILUVW�>&KLQHVH�3HUVRQ@�WR�WDNH�WKDW�VWHS��6RRQ�DIWHU�WKDW�KH�PDUULHG�DQ�$PHULFDQ�>ZKLWH@�JLUO��E\�ZKRP�
KH�KDG�WKUHH�FKLOGUHQ��6\OYDQXV�ZDV�JUDQWHG�D��SHQVLRQ��>WKH�JRYHUQPHQW�JDYH�KLP�PRQH\�IRU�KLV�DUP\�VHUYLFH@�
HLJKW�\HDUV�DJR�RQ�DFFRXQW�RI�GLVDELOLW\��DQG�RQO\�D�IHZ�GD\V�EHIRUH�KLV�GHDWK�WKH�GHSDUWPHQW�JUDQWHG�KLP�DQ�
LQFUHDVH��+H�LV�VDLG�WR�KDYH�EHHQ�WKH�RQO\�&KLQHVH�SHQVLRQHU�RQ�WKH�UROOV��
�
3DUW�,,����$QVZHU�WKH�TXHVWLRQV�LQ�WKH�VSDFH�EHORZ���
�
���:K\�GR�\RX�WKLQN�WKH�QHZVSDSHU�OHIW�RXW�WKDW�7KRPDV�6\OYDQXV�ZDV�D�VODYH�EHIRUH�MRLQLQJ�WKH�DUP\"��
�

�

�
���(YHQ�WKRXJK�&KLQHVH�SHRSOH�IDFHG�H[WUHPH�UDFLVP�DW�WKH�WLPH��7KRPDV�6\OYDQXV�IRXJKW�IRU�WKH�8QLWHG�
6WDWHV�DQG�VKRZHG�GHHS�EUDYHU\��:KDW�GRHV�WKH�DUWLFOH�VD\�KH�GLG�GXULQJ�WKH�&LYLO�:DU"��
�

�

�
���*LYHQ�WKDW�&KLQHVH�SHRSOH�IDFHG�VR�PXFK�UDFLVP�LQ�WKH�8QLWHG�6WDWH�GXULQJ�WKH�WLPH�RI�7KRPDV�6\OYDQXV¶V�
OLIH��ZK\�GR�\RX�WKLQN�WKH�DUWLFOH�JRHV�RQ�WR�PHQWLRQ�KRZ�KHURLF�DQG�&KULVWLDQ�KH�ZDV"�:KDW�GR�\RX�WKLQN�WKH�
QHZVSDSHUV�ZHUH�WU\LQJ�WR�GR�E\�PHQWLRQLQJ�WKHVH�WKLQJV"��
�

�

�
���+RZ�GRHV�WKH�VWRU\�RI�7KRPDV�6\OYDQXV�DGG�WR�RXU�XQGHUVWDQGLQJ�RI�WKH�&LYLO�:DU"��
�

�

�
6RXUFHV���
KWWSV���LPPLJUDWLRQKLVWRU\�RUJ�LWHP�SDJH�DFW��
KWWSV���ZZZ�R\H]�RUJ�FDVHV��������������XV����
KWWSV���ZZZ�QSV�JRY�FLYLOZDU�XSORDG�0RUH�,QIR�RQ�$VLDQV�3DFLILF�,VODQGHUV�LQ�WKH�&LYLO�:DU�$OSKDEHWLFDOO\�E\�1DPH�SGI�
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�
1DPH���
7HDFKHU���
�
127(���,Q�RUGHU�IRU�\RX�WR�HGLW�WKLV�GRFXPHQW��\RX�ZLOO�QHHG�WR�JR�WR�WKH�³)LOH´�PHQX�DQG�FOLFN�³PDNH�D�FRS\�´�
DQG�WKHQ�\RX�ZLOO�KDYH�\RXU�RZQ�FRS\�RI�WKH�GRFXPHQW�WR�HGLW���)RU�RQOLQH�HGLWLRQ��
�

&LYLO�:DU�6XPPDU\�
�
'LUHFWLRQV����$IWHU�\RX�KDYH�FRPSOHWHG�WKH�&LYLO�:DU�,QWURGXFWLRQ�DQG�4XHVWLRQV��DQG�RQH�RI�WKH�WKUHH�
UHDGLQJ�RSWLRQV��7KRPDV�6\YDQXV��$ORQ]R�-DFNVRQ��RU�%HOOH�%R\G���FRPSOHWH�WKLV�VXPPDU\�DFWLYLW\�
E\�DQVZHULQJ�WKH�TXHVWLRQV�EHORZ�LQ�\RXU�RZQ�ZRUGV��WKHQ�VXEPLW�WKLV�DVVLJQPHQW�WKURXJK�&DQYDV��
7XUQ�WKLV�LQ�WR�&DQYDV�E\�����������
�
���,Q�\RXU�RZQ�ZRUGV��ZKDW�ZHUH�WKH�PDMRU�LVVXHV�DQG�HYHQWV�EHIRUH�DQG�GXULQJ�WKH�&LYLO�:DU"��
�

�

�
���2I�\RXU�WKUHH�FKRLFHV��ZKLFK�RQH�GLG�\RX�UHDG��DQG�ZK\�GLG�\RX�FKRRVH�WKHLU�VWRU\"�+RZ�GR�\RX�
WKLQN�WKDW�SHUVRQ¶V�VWRU\�FRQWULEXWHG�WR�\RXU�XQGHUVWDQGLQJ�RI�WKH�&LYLO�:DU"��
�

�

�
���+RZ�GLG�WKH�SHUVRQ�\RX�FKRVH�VKRZ��DJHQF\�"��7KDW�LV��KRZ�GLG�WKH�SHUVRQ¶V�RZQ�FKRLFHV�DQG�
DFWLRQV�LPSDFW�WKH�FRXUVH�RI�WKH�ZDU�DQG�RXU�XQGHUVWDQGLQJ�RI�LW"��
�

�

�
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5/25 - 5/29 Lesson 1  Name: __________________Teacher: __________ 

For this lesson packet for social studies you will be learning about three 
important abolitionists who helped start the movement to eliminate the 
institution of slavery from the fabric of american society. 
 
Vocabulary: 

Abolition: 

noun 
the act of abolishing : the abolition of war. 
 
the state of being  abolished ; annulment; abrogation: the abolition of unjust laws; the abolition of 
unfair taxes. 
 
the legal prohibition and ending of slavery, especially of slavery of blacks in the U.S. 
 
 
Write out the definition using your own words: 
 
____________________________________________________________________________ 
 
____________________________________________________________________________ 
 
 
Abolitionist: 

noun 
(especially prior to the Civil War) a person who advocated or supported the  abolition  of slavery 
in the U.S. 
a person who favors the  abolition  of any law or practice deemed harmful to society: the 
abolitionists who are opposed to capital punishment. 
 
 
 
Write out the definition using your own words: 
____________________________________________________________________________ 
 
____________________________________________________________________________ 
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������������/HVVRQ����1DPH��BBBBBBBBBBBBBBBBB 7HDFKHU��BBBBBBBBBB�
5HDG�WKH�WZR�TXRWHV���
�
4XRWHV��
�
�7KH\�VD\�WKDW�WKH�QHJURHV�DUH�YHU\�ZHOO�FRQWHQWHG�LQ�����VODYHU\�����>6@XSSRVH�LW�ZHUH�WKH�IDFW�WKH�
EODFN�PDQ�ZDV�FRQWHQWHG���WR�VHH�KLV�ZLIH�VROG�RQ�WKH�DXFWLRQ�EORFN�RU�KLV�GDXJKWHU�YLRODWHG�����,�
VD\�WKDW�LV�WKH�KHDYLHVW�FRQGHPQDWLRQ�RI�WKH�LQVWLWXWLRQ��WKDW�VODYHU\�VKRXOG�EORW�RXW�D�PDQ
V�
PDQKRRG�VR�DV�WR�PDNH�KLP�FRQWHQWHG�WR�DFFHSW�WKLV�GHJUDGDWLRQ��DQG�VXFK�DQ�LQVWLWXWLRQ�RXJKW�
WR�EH�VZHSW�IURP�WKH�IDFH�RI�WKH�HDUWK���

��-��6HOOD�0DUWLQ��H[�VODYH�

³«,�WKHUHIRUH�KDWH�WKH�FRUUXSW��VODYHKROGLQJ��ZRPHQ�ZKLSSLQJ��FUDGOH�SOXQGHULQJ��SDUWLDO�DQG�
K\SRFULWLFDO�&KULVWLDQLW\�RI�WKH�ODQG«,�ORRN�XSRQ�LW�DV�WKH�FOLPD[�RI�DOO�PLVQRPHUV��WKH�EROGHVW�RI�
DOO�IUDXGV��DQG�WKH�JURVVHVW�RI�DOO�OLEHOV��1HYHU�ZDV�WKHUH�D�FOHDUHU�FDVH�RI�µVWHDOLQJ�WKH�OLYHU\�RI�
WKH�FRXUW�RI�KHDYHQ�WR�VHUYH�WKH�GHYLO�LQ�¶�,�DP�ILOOHG�ZLWK�XQXWWHUDEOH�ORDWKLQJ�ZKHQ�,�
FRQWHPSODWH�WKH�UHOLJLRXV�SRPS�DQG�VKRZ��WRJHWKHU�ZLWK�WKH�KRUULEOH�LQFRQVLVWHQFLHV��ZKLFK�
HYHU\ZKHUH�VXUURXQG�PH��:H�KDYH�PHQ�VWHDOHUV�IRU�PLQLVWHUV��ZRPHQ�ZKLSSHUV�IRU�
PLVVLRQDULHV��DQG�FUDGOH�SOXQGHUHUV�IRU�FKXUFK�PHPEHUV��7KH�PDQ�ZKR�ZLHOGV�WKH�EORRG�FORWWHG�
FRZVNLQ�GXULQJ�WKH�ZHHN�ILOOV�WKH�SXOSLW�RQ�6XQGD\��DQG�FODLPV�WR�EH�D�PLQLVWHU�RI�WKH�PHHN�DQG�
ORZO\�-HVXV«7KH�VODYH�DXFWLRQHHU¶V�EHOO�DQG�WKH�FKXUFK�JRLQJ�EHOO�FKLPH�LQ�ZLWK�HDFK�RWKHU��
DQG�WKH�ELWWHU�FULHV�RI�WKH�KHDUW�EURNHQ�VODYH�DUH�GURZQHG�LQ�WKH�UHOLJLRXV�VKRXWV�RI�KLV�SLRXV�
PDVWHU��5HYLYDOV�RI�UHOLJLRQ�DQG�UHYLYDOV�LQ�WKH�VODYH�WUDGH�JR�KDQG�LQ�KDQG�WRJHWKHU��7KH�VODYH�
SULVRQ�DQG�WKH�FKXUFK�VWDQG�QHDU�HDFK�RWKHU��7KH�FODQNLQJ�RI�IHWWHUV�DQG�WKH�UDWWOLQJ�RI�FKDLQV�LQ�
WKH�SULVRQ��DQG�WKH�SLRXV�SVDOP�DQG�VROHPQ�SUD\HU�LQ�WKH�FKXUFK��PD\�EH�KHDUG�DW�WKH�VDPH�
WLPH��7KH�GHDOHUV�LQ�WKH�ERGLHV�RI�PHQ�HUHFW�WKHLU�VWDQG�LQ�WKH�SUHVHQFH�RI�WKH�SXOSLW��DQG�WKH\�
PXWXDOO\�KHOS�HDFK�RWKHU��7KH�GHDOHU�JLYHV�KLV�EORRG�VWDLQHG�JROG�WR�VXSSRUW�WKH�SXOSLW��DQG�WKH�
SXOSLW��LQ�UHWXUQ��FRYHUV�KLV�LQIHUQDO�EXVLQHVV�ZLWK�WKH�JDUE�RI�&KULVWLDQLW\��+HUH�ZH�KDYH�UHOLJLRQ�
DQG�UREEHU\�WKH�DOOLHV�RI�HDFK�RWKHU²GHYLOV�GUHVVHG�LQ�DQJHOV¶�UREHV��DQG�KHOO�SUHVHQWLQJ�WKH�
VHPEODQFH�RI�SDUDGLVH�´�

��)UHGHULFN�'RXJODV��H[�VODYH�DEROLWLRQLVW�

7KLQN�DERXW�KRZ�KRUULEOH�EHLQJ�HQVODYHG�ZDV�IRU�PLOOLRQV�RI�SHRSOH�EDVHG�XSRQ�ZKDW�\RX�
UHDG��
:ULWH�GRZQ�D�IHZ�WKRXJKWV�DERXW�WKH�KRUURUV�RI�VODYHU\��
�
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB�
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5/25 - 5/29 Lesson 3      Name: ___________Teacher: ___________ 
 
Read the short biography about William Brown then answer, using complete 
sentences, the two questions on the included answer sheet.  
 

 
William Brown was a famous abolitionist and author. Before he began writing and speaking 
against slavery, though, Brown was enslaved for the first 20 years of his life. He was born in 
Kentucky around 1814. When William was young, his enslaver moved his family and the people 
they enslaved from Kentucky to a farm near the St. Charles River in Missouri. 

One of William’s earliest memories was working in his enslaver’s house while his 
family—including his mother, Elizabeth—worked outside in the fields. One reason William 
worked in the house was that he was young, but another was because he had light skin: 
William’s father was white. William’s father wasn’t enslaved. In fact, he was probably a cousin of 
William’s enslaver, but that didn’t matter. William’s mother was an enslaved black woman, and 
the laws of the time said that if an enslaved woman had a child, the baby could also be 
enslaved. 

As he worked in the house, William could hear the crack of whips and the screams of other 
enslaved people. One day, he heard his mother crying, and he started crying because he knew 
he could not help her. 

Once William grew up a little, he and his mother were separated. They were both sent to work in 
the city of St. Louis, Miss. All of the money they earned at their jobs went back to their enslaver. 
William worked several jobs in St. Louis. He worked at a hotel and at a newspaper. Eventually, 
he was hired as a waiter on a steamboat. William thought about getting off the boat at different 
places so that he could run to Canada and be free. But every time he thought about leaving, he 
remembered that his mother was enslaved in St. Louis. He could not leave her. 

William’s enslaver continued to hire him out for different jobs. One of the most difficult jobs for 
William was when he was hired out to a “soul driver,” moving enslaved people from the North to 
the South on a ship. When they got to New Orleans, La., he saw how the enslaved people were 
put in pens for people to come and buy them. William told his enslaver about how hard it was to 
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see his fellow humans tied up and sold. He begged to not work on the ship anymore, but his 
enslaver told him no. 

One time while he was in New Orleans, William went to check on a friend who was tied up for 
trying to visit his wife. When they were caught talking, William was beat up and his friend was 
hurt even more. William told many stories about the bad things he saw happen to other 
enslaved people while he was working as a soul driver. He even saw a man give away a 
woman’s baby because the baby was crying. 

When William was 19, his enslaver said he was going to sell him. He told William that he had 
one week to find someone to buy him, and that he was worth $500. William decided that he was 
going to get his mother and try to escape to Canada. 

William and his mother made their escape by traveling at night, using the North Star to guide 
them. They traveled for many days and were very scared. It rained on them, they ran out of food 
and they grew very tired. After 10 days, they were captured and taken back to St. Louis. 

William and his mother were heartbroken. William was sold to a man named Mr. Willi, and he 
went back to working on a boat. The last time William saw his mother, she told him to not feel 
bad because they had been captured, but to continue to try to be a free man. 

William was sold again to be a carriage driver for a family. The wife of the family wanted to give 
William a wife, so she bought an enslaved woman whom she thought William liked. William did 
like her, but he knew that he did not want to get married while he was a slave. He knew that he 
wanted to be free, and when the family took a trip on the river, he had another chance to 
escape. 

On New Year’s Day, William made his escape by mixing in with the crowds on a dock. He 
walked for many days and followed the North Star to freedom. A Quaker man named Wells 
Brown stopped to help him and welcomed him into his family. William had never been treated so 
well by a white man. He took the man’s name as his own and began his new life with the name 
William Wells Brown. 

William settled in Ohio and later moved to New York. While he was there, he worked on a 
steamboat on Lake Erie. He also helped people escaping from slavery get safely to 
Canada—he later wrote that he helped 69 people escape by hiding them on his boat. 

William would go on to write and talk about his experiences with slavery and to fight against it. 
He wrote a narrative of his life, a novel, plays and histories. In all, William Wells Brown 
published seven books. He was the first African American to publish a novel, and he was the 
first African American to publish a play. His work was published in Europe and in the United 
States. And the books he wrote are still read and loved and studied today. 
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������������:LOOLDP�%URZQ�4XHVWLRQV��

$QVZHU�WKHVH�WZR�TXHVWLRQV�ZLWK�D�VKRUW���WR���VHQWHQFH�SDUDJUDSK��

�� :KDW�ZHUH�WZR�³)LUVWV´�OLVWHG�LQ�WKH�DUWLFOH�WKDW�:LOOLDP�%URZQ�DFFRPSOLVKHG"�
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6/1 - 6/5 Lesson 4  Name: __________ Teacher: ______ 
Read the short biography below about the life of Maria Stewart and her 
accomplishments as an abolitionist. Then answer the two questions of the 
included answer sheet. 
 

Maria Stewart 
 

 
 
 

by Maggie MacLean 
(Originally published on the History of American Women blog at 
http://www.womenhistoryblog.com/2013/02/maria-stewart.html . Used with author’s permission.) 
  
  
Maria Stewart was an essayist, lecturer, abolitionist and women's rights activist. She was the 
earliest known American woman to lecture in public on political issues. Stewart is known for four 
powerful speeches she delivered in Boston in the early 1830s - a time when no woman, black or 
white, dared to address an audience from a public platform. 
  
Childhood and Early Years 
She was born free as Maria Miller in 1803 in Hartford, Connecticut. All that is known about her 
parents is their surname, Miller. At the age of five, she lost both her parents and was forced to 
become a servant in the household of a white clergyman. She lived with this family for ten 
years.  
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Although she received no formal education, Maria learned as much as possible by reading 
books from the family library. After leaving the family at the age of fifteen, she supported herself 
as a domestic servant while furthering her education at Sabbath schools. Specific details about 
her employment or where she lived at the time are unknown. 
  
As a young woman she moved to Boston. On August 10, 1826, Maria Miller married James W. 
Stewart, a forty-four-year-old veteran of the War of 1812. After the war, he had earned a 
substantial living by fitting out whaling and fishing vessels. At the time, African Americans made 
up only three percent of Boston's population, and the Stewarts were part of an even smaller 
minority: Boston's black middle class. 
  
In December 1829, James Stewart died; the marriage had produced no children. Although 
Maria Stewart was left with a substantial inheritance, she was defrauded of it by the white 
executors of her husband's will after a drawn-out court battle. Once again, she was forced to 
turn to domestic service to support herself.  
  
In 1830, partly due to grief over her husband's death, Stewart underwent a religious conversion. 
A year later, she made a "public profession of my faith in Christ," dedicating herself to God's 
service. For Stewart, her newfound religious fervor went hand-in-hand with political activism: 
she resolved to become a "strong advocate for the cause of God and for the cause of freedom."  
  
Speaking and Writing Careers 
Meanwhile, the abolitionist movement was beginning to gather strength in Boston. In 1831, 
William Lloyd Garrison, publisher of the abolitionist newspaper the Liberator, called for women 
of African descent to contribute to the paper. Maria Stewart responded by arriving at his office 
with a manuscript containing several essays which Garrison agreed to publish.  
  
Stewart's first publication, a twelve-page pamphlet entitled Religion and the Pure Principles of 
Morality (1831), called upon African Americans to organize against slavery in the South and to 
resist racist restrictions in the North. She also called for black economic progress and women's 
rights. Other recurring themes included the value of education and the need for black unity and 
collective action.  
  
She further advocated the establishment of strong, self-sufficient educational and economic 
institutions within African American communities. In particular, she called upon women to 
participate in all aspects of community life. "How long," she asked, "shall the fair daughters of 
Africa be compelled to bury their minds and talents beneath a load of iron pots and kettles?" 
  
Soon afterward, Stewart began to deliver public lectures. Her first speaking engagement was on 
April 28, 1832, before the African American Female Intelligence Society of Boston. Aware that 
she was violating the taboo against women speaking in public, Stewart asserted in her talk that 
"the frowns of the world shall never discourage me."  
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While the main thrust of the speech was to urge African American women to turn to God, she 
also urged them to stand up for their rights, rather than silently suffer humiliation. "It is useless 
for us any longer to sit with our hands folded, reproaching the whites; for that will never elevate 
us," she said. 
  
Despite the fact that she had little formal education, Stewart continually showed her intelligence 
in her lectures, referencing the Bible, the U.S. Constitution and various literary works. When she 
was criticized for daring to speak in public, Stewart would claim that her authority came from 
God - that she was simply following God's will.  
  
On September 21, 1832, Stewart lectured to an audience of both men and women at Franklin 
Hall. In that speech, she asserted that free African Americans were hardly better off than those 
in slavery: 

Look at many of the most worthy and most interesting of us doomed to spend our 
lives in gentlemen's kitchens. Look at our young men, smart, active, and energetic, 
with souls filled with ambitious fire; if they look forward, alas! What are their 
prospects? They can be nothing but the humblest laborers, on account of their dark 
complexions; hence many of them lose their ambition, and become worthless... 

Meanwhile, Stewart continued to submit her writings for publication. In 1832, Garrison published 
another pamphlet, Meditations from the Pen of Mrs. Maria W. Stewart. Garrison also printed 
transcripts of all of Stewart's speeches in the Liberator; however, in accordance with the 
editorial conventions of the day, her contributions were relegated to the paper's "Ladies' 
Department." 
  
Stewart's third speech, delivered at the African Masonic Hall on February 27, 1833, was titled 
"African Rights and Liberty." In this speech, she again defended her right to speak publicly, 
while castigating African American men. 

You are abundantly capable, gentlemen, of making yourselves men of distinction; 
and this gross neglect, on your part, causes my blood to boil within me. Had the 
men amongst us, who have had an opportunity, turned their attention as 
assiduously to mental and moral improvement as they have to gambling and 
dancing, I might have remained quietly at home, and they stood contending in my 
place. 

The response to Stewart's speeches - even from those who supported her cause - was 
overwhelmingly negative; she was condemned for having the audacity to speak onstage. In the 
words of African American historian William C. Nell, writing about Stewart in the 1850s, she 
"encountered an opposition even from her Boston circle of friends, that would have dampened 
the ardor of most women." 
  
Stewart delivered her final Boston speech on September 21, 1833, announcing her decision to 
leave the city. In the speech, she acknowledged that, by lecturing publicly, she had "made 
myself contemptible in the eyes of many, that I might win some," which she admitted was "like a 
labor in vain." 
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Stewart's speeches were direct protests against social conditions being experienced by African 
Americans at that time, and touched on several political issues. She was undoubtedly 
influenced by African American women preachers of the era, such as  Jarena Lee , Julia Foote 
and Amanda Berry Smith . Stewart's protest speeches were closer in their style than to those 
given later by Sojourner Truth.  
  
Maria Stewart accomplished several firsts in her short public speaking career: 
  

● First African American woman to lecture about women's rights, and black women's 
rights. 

● First American woman to speak to a mixed audience of men and women, black and 
white. 

● First known American woman to lecture in public on political issues. 
● First African American woman to make public anti-slavery speeches. 

  

Career in Education 
Nevertheless, Stewart gave in to public pressure and stopped lecturing in 1833, then turning her 
attention to education. Contrary to the prejudices of her day, Stewart had long believed that all 
African Americans - both male and female - deserved the chance to acquire an education. In 
her speeches, Stewart had often referred to literacy as a sacred quest at a time when it was a 
crime to teach slaves to read or write.  
  
In 1833, Stewart moved from Boston to New York City, where she taught in public schools in 
Manhattan and Long Island. She also continued her political activities, joining women's 
organizations, including a black women's literary society, and attending the Women's 
Anti-slavery Convention of 1837. She also lectured occasionally, and published her collected 
works, Productions of Mrs. Maria W. Stewart (1835).  
  
In 1835, two years after Stewart had left Boston, William Lloyd Garrison published a collection 
of her speeches plus some essays and poems, entitled Productions of Mrs. Maria W. Stewart. 
Within a year of its appearance, other women, both black and white, began to follow the path 
Stewart had opened, lecturing in churches and meeting halls across the country. 
  
In 1852, Stewart moved to Baltimore, earning a small living as a teacher of paying pupils. "I 
have never been very shrewd in money matters; and being classed as a lady among my race all 
my life, and never exposed to any hardship, I did not know how to manage," Stewart later wrote 
about this period. 
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6/1 - 6/5 Lesson 5  

Name: _______________________ Teacher: ____________ 

Directions: Read the short biography of Frederick Douglass and then complete the Rubric and 
answer the question on the following page. Your response should be in short paragraph form 
with about  5 to 7 sentences. For the question I suggest you refer back to the quote page and 
reread Frederick Douglass’ quote as well as review the Rubric. 

 

Frederick Douglass  was born into slavery sometime in 1817 or 1818. Like many slaves, he is 
unsure of his exact date of birth. Douglass is separated from his mother, Harriet Bailey, soon 
after he is born. His father is most likely their white master, Captain Anthony. Captain Anthony is 
the clerk of a rich man named Colonel Lloyd. Lloyd owns hundreds of slaves, who call his large, 
central plantation the “Great House Farm.” Life on any of Lloyd’s plantations, like that on many 
Southern plantations, is brutal. Slaves are overworked and exhausted, receive little food, few 
articles of clothing, and no beds. Those who break rules—and even those who do not—are 
beaten or whipped, and sometimes even shot by the plantation overseers, the cruelest of which 
are Mr. Severe and Mr. Austin Gore. 

Douglass’s life on this plantation is not as hard as that of most of the other slaves. Being a child, 
he serves in the household instead of in the fields. At the age of seven, he is given to Captain 
Anthony’s son‑in‑law’s brother, Hugh Auld, who lives in Baltimore. In Baltimore, Douglass 
enjoys a relatively freer life. In general, city slave-owners are more conscious of appearing cruel 
or neglectful toward their slaves in front of their non‑slave owning neighbors. 

Sophia Auld, Hugh’s wife, has never had slaves before, and therefore she is surprisingly kind to 
Douglass at first. She even begins to teach Douglass to read, until her husband orders her to 
stop, saying that education makes slaves unmanageable. Eventually, Sophia succumbs to the 
mentality of slave owning and loses her natural kindliness. Though Sophia and Hugh Auld 
become crueler toward him, Douglass still likes Baltimore and is able to teach himself to read 
with the help of local boys. As he learns to read and write, Douglass becomes conscious of the 
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evils of slavery and of the existence of the abolitionist, or antisla-very, movement. He resolves to 
escape to the North eventually. 

After the deaths of Captain Anthony and his remaining heirs, Douglass is taken back to serve 
Thomas Auld, Captain Anthony’s son‑in‑law. Auld is a mean man made harsher by his false 
religious piety. Auld considers Douglass unmanageable, so Auld rents him for one year to 
Edward Covey, a man known for “breaking” slaves. Covey manages, in the first six months, to 
work and whip all the spirit out of Douglass. Douglass becomes a brutish man, no longer 
interested in reading or freedom, capable only of resting from his injuries and exhaustion. The 
turning point comes when Douglass resolves to fight back against Covey. The two men have a 
two‑hour fight, after which Covey never touches Douglass again. 

His year with Covey over, Douglass is next rented to William Freeland for two years. Though 
Freeland is a milder, fairer man, Douglass’s will to escape is nonetheless renewed. At 
Freeland’s, Douglass begins edu-cating his fellow slaves in a Sabbath school at the homes of 
free blacks. Despite the threat of punishment and violence they face, many slaves from 
neighboring farms come to Douglass and work diligently to learn. At Freeland’s, Douglass also 
forms a plan of escape with three fellow slaves with whom he is close. Someone betrays their 
plan to Freeland, however, and Douglass and the others are taken to jail. Thomas Auld then 
sends Douglass back to Baltimore with Hugh Auld, to learn the trade of ship caulking. 

In Baltimore’s trade industry, Douglass runs up against strained race relations. White workers 
have been working alongside free black workers, but the whites have begun to fear that the 
increasing numbers of free blacks will take their jobs. Though only an apprentice and still a 
slave, Douglass encounters violent tactics of intimidation from his white coworkers and is forced 
to switch shipyards. In his new apprenticeship, Douglass quickly learns the trade of caulking 
and soon earns the highest wages possible, always turning them over to Hugh Auld. 

Eventually, Douglass receives permission from Hugh Auld to hire out his extra time. He saves 
money bit by bit and eventually makes his escape to New York. Douglass refrains from 
describing the details of his escape in order to protect the safety of future slaves who may 
attempt the journey. In New York, Douglass fears recapture and changes his name from Bailey 
to Douglass. Soon after, he marries Anna Murray, a free woman he met while in Baltimore. They 
move north to Massachusetts, where Douglass becomes deeply engaged with the abolitionist 
movement as both a writer and an orator. 
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6/1 - 6/5 REFLECTION: To be turned in to your teacher!  
 
Answer the Essential Question:  
How did these people influence the abolition movement in the United States?  Write a short 
paragraph (3-6 sentences)  to the best of your ability below. 
In your paragraph, provide details from each of the documents you read:  

a. Quotes from prior slaves 
b. Lesson #1  William Brown 
c. Lesson #2 Maria Steward  
d. Lesson #3  Frederick Douglass 

________________________________________________________________________________ 
________________________________________________________________________________ 
________________________________________________________________________________ 
________________________________________________________________________________ 
________________________________________________________________________________ 
________________________________________________________________________________ 
________________________________________________________________________________ 
 
Use this sentence frame (feel free to change it if you need to!) in order to write your 
paragraph in response to the Essential Question:  
 
The quotes reveal how being enslaved was _____________. William Brown was a _______ 

who helped the abolition movement by _____________. Maria Steward was the first woman 

abolitionist to _____________. Frederick Douglass was a major contributor to the 

Abolitionist movement by doing _________________. 

 
OPTIONAL Extension: Take a look at the lyrics listed below in the Rubric. Slaves formed 
secret ways to communicate especially as it pertained to finding a way to freedom. The 
song “Swing Low Sweet Chariot” was an example of a coded message being presented 
in a song. See if you can decode what the lyrics really meant. Use whatever resources 
you have available to you (including people) to figure out the secret messages. 
 
Hint: Think Underground Railroad 
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This article is available at 5 reading levels at https://newsela.com.

Story of modern chocolate is an old – and bitter
– tale

An example of a pot used by the ancient Maya. Photo: Anciano/Flickr

It is a sunny morning in San Francisco, California. People scoot around a tiny chocolate store.
They are checking ovens and sorting cacao beans. This is the home of Dandelion Chocolate. The
tools and taste have changed over time. But the way of turning cacao beans into chocolate hasn't
changed. It was almost the same thousands of years ago. 

The ancient Olmec people were in Mexico. They lived near the Aztecs and Maya. The Olmecs were
probably the first to roast cacao beans. They made them into chocolate drinks. They may have
done this more than 3,500 years ago. 

Cacao Seeds Don't Taste Like Modern Chocolate

Plain cacao seeds taste bad. They don't taste like chocolate. “How would you think to take the seed
... and roast it?” says Hayes Lavis. He works at a museum. Maybe someone was eating the fruit.
Then they spit the seeds into the fire. The rich smell of them roasting maybe inspired the people to
try something new.
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The bad taste of cacao was still in early Maya drinks. 

“Rarely did they add any sweetener,” says Joel Palka. He is a professor. He studies ancient
peoples. The Maya used herbs and spices to change cacao's taste. Some flavors were chili, vanilla
and magnolia.

For The Maya, Cacao Was Special

Cacao was a special food for the Maya. “You would have to get together to prepare the chocolate,”
Palka said. In Mexico, some people still grow chocolate with their family.

Cacao drinks were often part of celebrations. Ancient paintings show cacao in stories. It was even
used in weddings. Sometimes a woman had to prove she could make cacao the right way. 

Cacao beans were also used as money. 

Palka thinks chocolate became so important because it is hard to grow. It can't grow just
anywhere. Cacao needs a certain kind of dirt. It also needs rain and lots of shade.

Cacao Played A Big Role

Cacao was a big part of ancient people's lives. 

It is often said that chocolate was an ancient medicine. The Spanish explorer Hernan Cortes wrote
about chocolate. He describes it as a drink that builds strength. Another explorer wrote that one
Aztec king, Moctezuma, drank 50 cups a day of chocolate.

These are probably just stories. “I don’t think any living person could drink 50 cups of cacao,”
says Hayes Lavis. The Maya probably didn't think chocolate was medicine either. It was just part
of their food, Lavis said, and they knew it was good for them.
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